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FOREWORD

Quill and Scroll, international society for high school journalism, alvays

hes been interested in research to improve student journalisin., Hornce Gallup,
its founder, has engaged in a significant career or public opinion polling.
Edward Nell, its first executive secretary, engaped in an early study to in-
vestigate business aspects.of student publications.

Without fanfare Quill and Scroll has given financial aid to many inquiries.

In 1937, 1938, and 1939 it helped to finance the MNational Survey of High School
Journalism summarized in The Teacher of Journalistic Activities in American
Public Secondary Schools, this writer's doctoral dissertation at Yorthwestern
University.

It published Edward H. Redford's Bibliography of Secondary School Jcurnalism
in 1941, a rich source which has not been matched in the intervehing era.
Quietly Edward H. Nell arranged for many inquiries to be undertaken as well as
for numerous publications to be published, including several editions of The
Literary Bookshel’ by Roland E. Wolseley who has reviewed books for Quill and
Scroll for nearly four decades.

At the time of his death Edward H. Nell had under consideration a plan to es-
tablish a research arm for Quill and Scroll Foundation. Later Lester Benz,
Nell's successor, implemented the plan by establishing Quill and Scyroll Studies
late in 1965. The studies it has produced are listed in this report.

Quill and Scroll Studies engages in investigative inquiries rather than re-
search projects. Its modest resources linit the - . nitude of *n=n# ir - ‘ries.

They chiefly concern ournalism c-ars strlont wmiozpEss, aﬂi 1k U.oolers
of journz ir cad mar edia ot
As the director of Quill and Secroll :dies, I wisu 2Xpress £T appro-lation

tc Quill and ScrollFoundation, its iounders, and its executive secretarics for
their interest and support. I also am grateful to the many teachers, princi-
pals, and school press leaders who so pgenerously have cooperated in these
studies.

I invite educational periodicals and education editors to give attention to
this study. I shall be happy to Aiscuss this and other studies at school press
conferences and summer workshops. . shall also be happy to summarize the study
for publication. I welcome suggestions for new investigative studies.

Tn the near future we shall complete Newspaper Guidelines, the major 1972
Quill and Scroll Study.

Laurence R. Campbell
[:R\!: October, 1972 ' Director, Quill and Scroll Studies

wll Toxt Provided by ERIC
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PURPOSE

The purpose of this study is to develop evaluative criteria for high school
textbooks in Jjournalism and mass media. It is not the purpose of the study to
suggest that textbooks invariably are necessary. Nor is it the purpose to sug-
gest that all textbooks currently in print are either satisfactory or unsatis-
factory.

The plain truth is that many teachers of journalism and mass media courses use
textbooks. Others wish that they could find a textbook to meet the needs of

their teenagers. Yet the pressures of their profession provide little time for
them to investigate resource materials. . :

Moreover, it is probauly that one-haif or more of the journalism and mass media

teachers in many states are not certified in this area. Most of them have
neither a minor or major in the field. One-~fourth of them probably never have
been enrolled in a university course in journalism or mass media.

Clearly, then, many teachers of journalism and mass media realize that they are
not well qualified to evaluate textbooks in thi . field. At the same time they
feel a great need for texttooks which they can :se with assurance, for usually
most of their time is devoted to other courses, usually English.

Both the writer and the publisher of textbooks in journalism and mass media try
to satisfy the high school teacher. Often they have been successful. They too
may benefit by this ingquiry if they perceive trends in secondary school teach-
ing aimed at teenage consumers and student journalists.

Textbook committees at the local and state level sometimes may be uncertain

about the objectives, content, methods, materials, and evaluative techniques
needed in the 1980s. Hence, this study may suggest what kinds of textbooks

may more fully meet the needs a decade from now..

It should be stressed, however, that it is not the purpose of this inquiry to
sit in judgment. Nor is it the purpose to dictate the use of one textbook in-
stead of another. Certainly all who have contributed to this field have a
deep interest and a significant background with which to write their text-
books. '

To conclude, then, this inquiry suggests how any teacher of journalism and
mass .media may develop his own yardstick or may use the approach of this study.
This study, therefore, provides how-to-do-it guidance which may be modified

by every teacher to fit the needs of his students in his courses. '

PROCEDURE

To establish evaluative criteria for high school textbooks in journalism and
mass media, Quill and Scroil Studies in 1970 provided for these phases:



1) A review of the role of textbooks in these courses with emphasis on
objectives and content in the 20th century.

2) A study of the functions and content of these courses by the 1971
Panel of 32, members of which were recognized “eachers or leaders.

3) A study of the functions and content of these courses by the 1971
Panel of 17, membters of which were recognized teachers or lesders.

4) Application of the evaluative criteria in the appraisal of textbookk .
now available. T

Originally it was the plan to complete the evaluation in the summer of 197i.'
Unfortunately some textbook publishers did not cooperate or were slow in send-
ing textbooks purchased by Quill and Scroll Studies. Accordinpgly the judges
through nc fault of their own were unable to meet thc schedule. Others were
unable to participate. As a consequence two textbooks did not receive an
adequate appraisal. R

Illness of the director of Quill and Scroll Studies delayed the completion of
the final interpretation. It was hoped that this study would be circulated

in the summer of 1972 instead of the fall. The director regrets the delay
for hé.alOQélis responsible for drafting the interpretation.

So many teachers and leaders in this field have parﬁiéipated in one way or
another that we cannot list them here. Quill and Scroll Foundation is deeply
indebted to members of both panels and to the judges who gave days of valuable
time to their analysis of .6ne to four textbooks.

The judges used the form given tb then and they used it conscientiously. They
are not responsible for its limitations. BEach is a successful high school
teacher whose judgment is valued highly. Quill and Scroll Foundations is in-
debted to them, to the panel members, and all who assisted in this profes-
sional enterprise. ' Co :

. i
Perhaps this report may provide some basis for future inquiry. When such an-
investigation is undertaken, it is hoped that preliminary steps will not. have
to be repeated. It will be highly desirable to arrange for at least ten
Judges to evaluate each textbook and three or four others:. Such a procedure
will require the professional services of’twenty to thirty judges, all of
whom should be compensated financially.” ‘Tt i alse suggested that different
forms be used for textbooks on mass media and 'textbooks 6n journalism tech- .
niques.

Meanwhile the reader of this study also may review these aspects of instruction:
1) VWhy teach Journalism and mass media courses ~- a study of aims, ob-
lszkj jectives, purposes, or functions of such courses -- statements from
Pt which specific behaviorial objectives may emerge.
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2) What we teach in journalism and mass media -- topics which may be
relevant in the encounters, interactions, situations of the class-
room, topics which may be the basis for units of content, and sub-
topics which may be significant.

3) How to teach journalism and mass media -- a limited report on class-
room approaches.

4) How to select textbooks in journalism, suggesting how the teacher may
modify and improve the procedure in identifying and measuring atten-

tion given to relevant sspects of the course.

TEXTBOOK'S ROLE

Are textbooks necessary? This question has been asked with regard to almost
every subject and every level of study. Some journalism teachers have given
the answer "yes," some the answer "no." The former appear to be in the ma-
jority, for even before 1941 many textbooks, workbooks, handbooks and manuals
wvere published, '

Of the 54 citations about textbooks in Edward C. Redford's Bibliography of
Secondary School Journalism published in 1941 by Quill and Scroll Foundations,
34 were general journalism textbooks, workbooks, manuals, or handbooks; 7
were yearbook guides; 5 were newspaper guides, 2 dealt with financing, 2 with
advertising, and 1 with printing.

As early as 1912 Charles B, Gleason and George I Linn wrote a LO-pagz boohlet
entitled The School Paper which was printed by Eaton snd Company in San Jose,
Califorria. Leon N. Flint published two TO-page books in 1917: Newspaper
Editing in High School and Newspaper Writiug in High School. Charles Dillon's
Journalism for High Schools was published in 1918.

The sale of the textbook was discussed by Margaret McGarry in 1929, Mildred E.
Stallings in 1930, Margaret M. Sullivan in 1932, Myra Long McCoy in 1933 in
master's theses. McGarry and Stallings measured space alloted to various
topics.,

These and other .early theses were examined in The Teacher of Journalistic
Activities in the American Public High Schools in 1939. The author of this
doctoral dissertation also reported the outlines of eleven textbooks: used in
the 1920s an. the 1930s. He concludead:

In almost all the books such subjects as news writing, news gathering,

the lead, types of news stories, editorials, features, makeup, headlines,
copyreading, newspaper English, interviewing, advertising, style, news-
paper terms, and human interest stories receive attention. Many of them
deal with such problems of student publications as staff organization,
financial management, printing, engraving, and advertising either fully
or superficially. Some of them discuss the writing of material intended
to guide or entertain the readers, for example, columns, reviews, stories.
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A few, very few, dis cuss the history or social significance of mediums

of :ommunicat;on « + » o It is apparent, then, that textbooks smphasize
chiefly newswriting and learining the journalistic techniques necessary to
produce student publications.

In the judgment of the dissertation writer no textbook available in 1939
fully met requirements in terms of objectives advanced. Notably neglected
was tne reconmended emphasls on the "ntelleent buying and rcadlng of news-
papers and perlodlcals.: Some ]ournaslsm students then as now engaged in a
depch discussion of the rlret nmendmenu.

The journalism teecher of the 1970s re-reading the statement of 1939 may sug-
gest that to some extent it describes some of the textbocks used during“the
interval from 1940 to the, 19"Os, Thc Journalism Xducation Association Cur-
riculum Commission concluded that none of the available textbooks were de—
signed to do more than teach the basic preparatlon of school . publlcatlons,

as Elwood C. Karward noted in 1969 1n Secondarv School Journalism in Wisconsin
Public Schools.

GENEBAL BACKGROUND

High school jourralism . courses wmth credlt have been taught 51nce earlv in the
20th Century. Perhaps they were preceded by 1nformal 1nsuructlon without
credit for students on publication staffs, for prlnted student media were
published nearly a century and a half ago. Since these early ventures in cur-
ricular journalism there has been a growing interest in the objectives, con-
tent, methods, materia;s, and evaluation of journalism instruction.

"Journalssm is an 1nfant study in the publlc school curriculum. It had found
a place in 01ly a few schools before the Great War,' Edwin H. Cates wrote 1n
his unpublished master's thesis in 1928 :

"Formal 1nstructlon in nlgh school Journallsm writing probably does not ante-
date 1912, " Rosamond Davis asserted a year later in her unpublished master's
thesis.

"If one examlnes the courses of stvdy published before 1923 by different

schools in’ JAmericay he ¥ill find scarceJy any reference to journalism or news
wrltlng,'_rdward c. Redford rep01ted in” 1930 in his unpubllshed master's thesis.
He also noted that "only ten years later 1ournallsm either is included in the
English course or treated as a separate subject or activity by most of the
progressive nigh:schools,f

"Los Angeles had the flrst real Journallsm courses in California and one of
the first in the United States, n Katheralne Carr wrote in Quill and Scroll
in 1929, She introduced the course in the fall of 191kL. MR

o Tournalism courses with credit were taught as early as 1928 in the Menlo’
[:R\!:3chool Menlo Park, California., Perhaps it was introduced earlier in other
TEEEsonpublic secondary schools. ' '
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Journalism courses may have been taught as early as 1900 at lorth High School,
Des Moines, Iowaj; 1910 at Kearny High School, Kearny, Nebraska; as 1912 at
Washington High School, Milwaukee, Wisccnsin; 191l at Decatur County High
School, Oberlin, Kansas. These data were pres. ‘eacher of Journal-
istic Activities in the American Public Hipn 1l dissertation
completed by this writer in 1939 at Northwe

No high school journalism courses with credit were reported by the South be-~
fore 1916, in the Middle Atlantic States before 1926, iew England before 1929,
according to this source. By 1937 therc were T in New England, 29 in the
Middle Atlantic States, 66 in the South, 80 in the Far West, 178 in the Middle
West.

In unpublished master's theses Nanette M. Ashby reported T4 journalism courses
in the Middle West in 1927; Edwin M. Cates, 122 in a nationwide study in 192R;
Edward C. Redford, 117 in a nationwide study in 1930; Joseph E. Roop, 118

in Missouri, Kansas, Oklanoma in 1931; Ethel Stother Mitchell, 176 in Cali-
fornia in 1932; Dinette Z, Nussbaum, 22 in Los Angeles County in 1933.

In 1928 there were only 3,112 boys and--3,527 girls enrolled in journalism in
230 schools in 3k states, according to Statistics of Public High Schools,

1927-1928. An official of the United States Office of Education in a letter
to this writer reported an enrollment of 20,088 in 1934 in 866 high schools.

In'l937 613 teachers reported a total enrollment of 13,206 students in their
545 journalism classes, an average of 2i.4 per class as noted in the disser-
‘tation cited. At that time state departments of education reported in 9
journalism courses in Idaho, 6 in Louisiana, 16 in New Jersey, 47 in North
Dakota, 12 in North Carolina, 52 in West Virginia,

REVIEW OF OBJECTIVES

What journalism and maSS media courses are to be they are now becoming. How
they have evolved during an interval of half a century or more is revealed in
this review of objectives listed in textbooks, Studies, and other sources
cited in the analysis of six different objectives. ’ ’

THE STUDENT JOURNALIST

"High school journalism courses in schools of quality -- if taught Tty qualified
teachers —- help teenagers to produce quality student publications for their
peers,' according to the Principal's Guide to High School Journalism, 1971.
This goal has been stressed since these courses were founded early in the 20th
Century.

Unpublished master s theses in’ the 1920s and 1930s emphasized that one purpose
was to "secure hlgher qualltv school publications," Rosamond Davis, 1929;
to provide for the "efficient handling of school newspapers " Mildred E. Stal-
Q@  lings, 1030 to "produce a creditable school paper," Joseph E. Roop, 1931; to
IfRJﬂ: stress "publication of the high school paper," Eleanor Probert, 1931,




Page 6

Journalism coursec should help boys and girls to "learn the fundamentals of
journalistic technique necessary for work on student publications,” according
to the National Survey of High School Journalism reported in The Teacher of
Journalistic Activities in the Americen Public Hipgh School, 1939 doctoral

dissertation. See Table 1.

TABLE l.--Extent to Which Journalism Courses Showed Students to L.arn the
Fundamentals of Journal stic Technique Necessary for Work on
Student Publications, 1939 (Numbers).

Yes ' No No Answer
Journelism teachers 596 5 12
High school principals ' 279 3 24
State departments of public 1nstruct10n 23 0 3
Educators - college - b1 0 2
Heads of schools and departménts of journalism - 20: L 1
National Institute of High School Journalism .- . 66 1 0

Journalism courses for years have been laboratories in which student publica-
tions were produced. Sometimes the staff members and advisers alike have be-
come so preoccupied with production that other objectives have been neglected.
Evidence of success may be néted in the numbers that win high ratings in na-
tional arl cther critical services.

The journalism:CbﬁrseeiS”indispenséble in produeing quality student publica-
tions, according to''a 1968 Quill and' fcroll study, Five Factors -in the Success
of the High School Newspaper. Responses were received from 415 public and
nonpublic high schaols. Almost 53 per cent reported that staff training was
their "Number 1 problem."

Nearly ‘one-fourth of the ‘schools did not offer any academic credit in journalism.
Almost one-half of the nonpublic schools had no journalism courses. Many
schools did not offér advanced courses which prcv1de contlnulty and stablllty

in staff preparatio.. : - S oo e d

High schools in which nevwspapers won a Gallup rating in the Quill and':Scroll
Critical Service were more likely to offer one, two, or three years of instruc-
”'tlon whereas those with lower ratings were less likely to have advanced courses.
The Journallsm courses ‘then may insure quallty ‘performance by well-trained
stwffs. : i;;;mm“ ,:mm_.;“.wv... ' S
In the Quill and Scroll Study of Journalism in Middle West High Schools in
1969, 5k per cent of the adv1sers agreed strongly and 39 per cent agreed that
the obJectlve of teaching ' Journallstlc techniques needed by amateur Journal-
ists" was deslrable.' Answers came from 326 high schools in Illinois, Indiana,
Iowa, Mlchlgan Mlnnesota, Ohlo, and Wisconsin.

EKC

wll Toxt Provided by ERIC
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J. W. Click and John W. Windhauser in their survey of 51 members of the secon-
dary division of the Association for Education in Journalism differentiated
between three typical student publications, as Table 2 indicates.

TABLE 2.——Comparison of the Primafy, Secondary, and the Mot Appli-able Purposes
of Journalisn in the High School, 197). (Percentages).

Objective Primary Secondary Not Applicable
Edit and publish the school nevspap. 56. 4 30.8 12.8
Edit and publish the school yearbook 2k, 3 59.5 16.2
Edit and publish the school magazine 23.7 57.9 18.4

It is surprising to note that nearly one-fifth of the participants consider
editing end publishing activities not applicable. Even in mass media courses
the experience of editing publications coniributes to the student's understand-
ing of editing problems of professional media. Since newspapers and magazines
may publish the same ccntent it is puzzling to note the difference in terms of
primary importance.

The "publication function" was rated sixth ir importance by the Panel of 32 in
1971. In their evaluation 49 per cent strongly agreed and 45 per cent agreed
that it was an important objective. Only 3 per cent rated it marginal and
only 3 per cent disagreed,

The Panel of 17 in 1972 made a more elaborate analysis in which it included
films and broadcasts as well as newspapers, yearbooks, magazines, anthologies,
and news bureau services. Newspapers and nevsmagazines are regarded much more
favorably than ‘“he other related activities, as Tables 3 and 4 indicate. A
more detailed account of this inquiry is prescnted later herein.

TABLE 3.--Extent to Which Journalism Production Course Helps Teenagers 1971
Panel of 32 (Percentages).

Very Im~  Un-~ Very Un- No

Objectives  Impof— por- impor- impbr— An-
N tant _ tant tant _ tant. swer

To become student journalists 82 12 0 .0 6

(Who Produce "First Class" or better) _ ‘ _

Newspapers, newsmagazines ' ok 0 0 0 6
News bureau services, newscasts b1 29 ' 12 0 18
Yearbooks : ' 59 - 24 - 18 0" 0
Magazines, anthologies _ 29 35 ol 0 12
Films ' . 12 35 2l 0 ¢
Broadcasts o 2k 3% . 29 0 12
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TABLE k.--Extent to Which General Journalism Courses Help Teenagers, 1971
Panel of 32 (Percentages).

Very Im- Un- Very un- No
Objectives _ Impor- por- impor- impor- ' An-
tant tant  tant tant swer
To become student journalists - Ly - 29 6 0 19
(Who Produce "First Class" SRS
Newspapers, newsmagazines 53 35 Q 0 12
News bureau services, newscasts 2kl 24 0 12
Yearbooks 18 35 35 6 6
lagazines, anthologies - - w12 53 24 0 12
Films ' 18 41 2k 6 12
Broadcasts ' ' 2k 53 18 0 6

TABLE 5.-~~Extent to Which Mass Media Journallsm Courses Help Teenagers 1971 '
Panel of 32 (Percentages) '

_ _ N Very Lia- Un~ Very un- . No
Objectives ‘_' . ," Impor- por- . impor=- impor- An-
‘ ___tant  tant tant  tent swer
To become student journalists 18 12 2y 18 28
(Who Produce "First Class" or better) ,
Newspapers , neWSmagaz1nes:' ' 2k, 18 2L © 18 18
News bureau serv1ces, newscasts 6 29 29 18 18
Yearbooks o _ 12 18 ° 29 29 12
Magazines, anthologies 12 2l 29 23 18
Films N ' | 28 18 18 18 18
Broadcasts o 5 2k - 29 18 18 12

It is'not clear why -there is a preference for producing nonprint media instead
of print medla ConsumerS, of course, use both. Obviously, there is an
expected dlfference in emph351s between production and other courses.

"High school communications courses known widely as Jjournelism and mass media —-
taught by qualified teachers in learning centers with the essentlal fac111t1es
help teenagers to cooperate with peers in ‘teams that produce student publlca-
tions, broadcasts, or similar enterprises," according to Space and Equlpment
Guidelines for Student Publlcatlons, 1972.

Y

Actually student journalists often find it necessary to study problems of fi~

nance and production intensively too. Each publication is a small business '

enterprise in which staffs may be required to solve problems of accoUnting,

Yrvlation), ‘adveértising, &nd photography.  These ‘experiences also contribute
[:R\!:Jlflcantly to their development.

wll Toxt Provided by ERIC
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Stimulated by gualifiecd ceachers, tne student journalists cooperate in 'the
production of the <iuest scholastic publication possible within the frame-
work of the individu school," as Homer A. Post and Harold R. Snodgrass say
in News in Print, 1¢

THE TEENAGE WRITERS

idany teenagers want to write better. That's why many student publications
emerged in the United States and Great Britain during the 19th Century. HMost
of them were journalistic or litera™ attempts to interest their peers -- that
is, to inform, to persuade, to ¢ .ertain.

Curricular ventures in journalism in the eafly 20th Century stressed improve-
ment ir writing. Courses in news writing and journalistic writing provided
an escape from the academic andartificial forms of writing emphasized in many
Inglish courses. Themes might please the teacher, but who else cared?

Objectives reported in early master's theses indicated that many courses were
established to "motivate writing" and "to vitalize composition" as Rosamond
Davis, Margaret McGarry, and Mildred E., Stallings suggested. Analyses of
textbooks by McGarry and Stallings revealed a strong emphasis on ertlng in-
provement.

Journalistic techniques were emphasized in early high school journalism text-
books by Leon Flint, 1917; Charles Dillon, 1918; H. F. Harrington, 1922;
Grant M. Hyde, 1922; Leo A. Borah, 1925; William N. Otto, 1926; Mary J. J.
Wrinn, 1929; Carl G. Miller, 1929; Perley I. Reed, 1929. '

H. F. Harrington in a re "sed edition in 1929 wrote that "writing for a news-
paper generates interest and incentive . . . . Students learn to value thelr
work, because it is seen and apprec1ated by thelr fellows." A 51m11ar”empha51s
was suggested 1n courses of study produced by school press associations and

in many schools. B '

The attltudes of Journallsm teachers, principals, and other leaders were
gathered ‘n the National Survey of High School Journallsm summarized in
Laurence R. Campbell's doctoral dissertation, The Teacher of Journalistic
Activities in the American Public High School in 1939. -

The overwhelming evidence is presented in Tabies 6 and T which indicate that
high school journalism courses may help boys and girls to communicate simply,
clearly, and effectively and to develop creativity in writing.

Obviously the success of these courses depends chiefly on the quallflcatlons
of the teacher the facilities and resources for effective instruction, end.
the support of the administration and faculty. C

What is the evidence of more recent inquiries? Consider the findings in
[ERJ}:* Journalism in Middle West High Schools in 1969, a Quill and Stroll Study.
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TABLE 6.--Extent to Which High Schorl Journalism Courses Help Boys and Girls
to nommunlcate Slmplv Clee. v, and Effectlvely, 1939 (Numbers).

Respondents Number Answering . = DNo
) Yes No Answer
Teachers , 591 6 16
Principais == - 287 2 17
State departments of publlc instruction 25' 0] 1
Educators - college legel’ 40 c 3
Heads of schools and departments of v
journalism 25 0 0
National Institute of High School _
Journalists . o 66 1 0

TABLE T.--Extent to Which High School Journalism Courses Help Boys and Girls
to Write Creatively So Far as Individual Capacities Permit, 1939
(Numbers).

Respondents Number Answering No-
Yes No Answer
Teachers 578 6 26
Principals ‘ : 276 3 27
State departments of public ipstruction ol 0 2
Educators - college level 36 5 2
Heads of schools and departments of
journalism - 22 1 2
~NWational Institute for Hlph School

"Journalists . ' 58 8 ' 1

It presented data from 326 schools in I1linois, Indiana, lowa, Michigan, Minne-
sota, Ohio, and Wisconsin. All but one per cent had journalism courses:.

In 1971--J. ¥. Click’ and John W. Windhauser invited the 51 members of the
Secondary School Divisivn of the Association for Education in Journalism %o
consider a comparlson of the prlmarv, secondary, and "not applicable" purposes
of Journallsm 1n hlgh school. See Table 9 o Ce

In 1971 Quill and Scroll Studies invited a panel of 32 experts in high school
journalism to evaluate eight suggested objectives for high school journalism
courses, three of whlch concerned teenage wrlterb. The findings are. reported
in Table 10. o e C

The three functions were described thus:

The mews function: to ‘develop the ability to write news and information:
simply, clearly, and effectively to fit specific kinds of readers.
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TABLE 8.--Writing Objectives in . iddle West High School, 1969 (Percentages).

. . Strongly Do Not Disa- Strongly
Objective i
Agree Agree Know gree Disaprece
Stress originality and
imagination in writing ‘ 58 38 1 3 0
Direct communication skills
in exposition, persuasion 40 46 11 2 1
Develop journalistic tech-
niques needed by amateur
journalists 54 39 2 Yy 1

TABLE §.--Objectives of Journalism Courses Reported in 1971 by Click and Wind-

hauser,
Purposes . Not
Suggested Primary Secoqdary Applicable
Give poor students of English something
easy to take ) 0 0 100.0
Revard good students of English with ‘
something challenging to take 15.h 56.4 28.2
Write news stories about the high '
school and its students for
local mass media 5.1 84.6 10.3
Teach factual or narrative writing 63.0 23.7 13.1
Develop the writing ability of good C
students of English "~ 59.0 30.8 10.2

TABLE 10.--Extent to Which Panel of 32 Stressed Writing Objectives in High
School Journalism, 1971 (Percentages) .

s . Strongly e N Strongly
Writing Objectives pgree - feree Marginal Disagre€ pigagree
News function 5 22 3 0 0
Persuasion function 53 3h i3 0 0

Enjoyment function 33 30 23+ 10 3

The persuasion function: to develop communication skills in exposition and
persuasion designed to advise, guide, or influence readers, particularly

in editorials, articles, and reviews, and other content that concerns opininns
and attitudes. ‘ :

The enjoyment function: to develop the ability to entertain readers in
printed media, using features, articles, essays, and literary and ijournalistic
forms.
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In 1972 Quill ard Scroll Studies invited the Panel of 17 experts to.evaluate
a re-statement of objectives. Findings are reported in Table 11,

TABLE 11.-~Extent to Vhich Panel of 17 Approved Writing Objectives of High
School Journalism Courses, 1972 (Percentages).

Very Un~ Ve
Im- In- ahi unin- wo
vortant portant portant vortant Answer

The course helps teenapgers tc be-
come writers who develop effec-
tive skills in narration, expo-
sition, dezcription, and argu-

mentation in presenting 9k o] 0 0 6
News :ad factual content 100 0 0 0 0
Persuasion content ' 88 12 0 0 0
Erjoyment content N 53 29 - 18 0 0

Wbat is the future of the objective that stresses improvement in writing? Some
teackers have become so dedicated to the empinasis on preparing tzenagers to be
discerning consumers of mass media that they are willing to expuzge other
objectives from journalism courses, letting tublications fend for themselves

on an extracurricular ba: is. These teachers are ir the minority.

If the teaching of writin; with relevance develops in, English curricula, the
time may come when many if not all high school students may have the oppor-
tunity to improve their writipp in journalisi:ec rather than academic forms.

If there is currently is & nev English, there is little evidence that English
teachers wish to banish the artificial forms now required in favor of utili-
tarian writing. :

Journalism courses will bte challenged for many years to 'motivate and awaken
students to effective communication achievement," us Carl H. Giles suggests

ir Advising the Advisers: 'The High School Press, 1972, and, thereby, "to help
teenagers to "write simply ard clearly to inform, i~fluence, and entertain,"
as suggested in the Principal's Guide to High Schocl Journalism, 1971.

Certainly the high school of the future through journalism courses shohld con-
tinue to stress these two objectives, as stated in Space and Equioment Guide-
lines for Student Pibllcatlonc, 1972. :

s o

To speak and write simply. clearly, and accurauely w1th self~dlsc1p11ne
to inform, influence and entertain the school's publics.. _

To develop creativity in writing, photc,;raphy, ama other areas :eléted
to student medi- I

il

Earl English end C” .rence Hach wrot.e thus in 3cholastic Journalii-n, 1968:

Training in a j. . -nalism classroom wil, %elp pupils te bec me excellent
writers. ,.ve t - r flair for writing .terestingly, and er -2 them
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to work with people. They will become much more fiexible than any trained
in a traditional English classroon.

. It is imperative that teenagers have opp “tunitiec > see their writing in
printed media -- in newspapers, magazines, anthologies, and yearbooks which
ti. - peer. read. One of the great opportunities that journalism courses
provide is to open the gateway to writing with relevance.

TEE TEZNAGE FACT-FINDER

"z r3 school journalism courses in school of quality -- if taught by qualified

te .:~rs -~ help teenagers to gather, verify, and present significant facts
e - ¢c.ively with both objectivity and imagination," according to the Principal's
Gl ide to High School Journalism, 1971 edition.

"E=so.rcefulness in gathering and stating facts' was listed by Leon ¥. Flint
ir Newspaper Writing for High Schools in 1917. Rosamond Davis iu her unpub-
lizhes master's thesis stressed training "the student's powers of observa-

tion. Writers of articles and theses generally stressed accurate reporting.

The inportancé of fact-finding was emphasized significantly in The Teacher of
Jcirnalistic Activities in the American Public Hipgh School, 1939. Earlier

st -.es for the most failed to separate the getting of the news and the writing
of .zws. See Table 12, '

TXLE 12.--High School Journalism Should Help Girls and Boys to Gather,
Bvaluate, Interpret, and Present Significant Information Ob-
jectively, 1939 (Numbers). \

Group Yes No No Answers

J: :rnalism teachers 592 L 17
P: 1cipals 291 L 11
S- ste departments of public instruction 24 0 2
E: -cators - college 41 0 2
H=ads, schools and departments of o

Journalism - T 22 2 1
Nr ~ional High School Press Institute 66 1 0

Tv: aims related to. fact-finding were considered by the 326 advisers partici-
s _ng in the Quill and Scroll Study, Journalism in Middle West Hiph Schools
in 1969. Both received almost unanimous approval as Table 13 indicates.

In their comparison of the primary, secondary, and the not applicable pur-
poses of journalism in the high school, J. W. Click and John W. Windhauser re-
ported “hat 89.7 per cent of 51 respondents rated fact-gathering techniques as
a primary ijective.i'Only 7.7 per cent rated secondary. 0ddly enough 2.6

per cent rated it not applicable. '
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TABLE 13.--Fact--Finding as a Journalism Course Objective, 1969 (Percentages).

. Strongly Don't Dis- Strongly
Alns Agree Agree Know agree Disagree
Getting timely information without
bias 71 27 1 0 1
Refined research techniques aimed .
at objectivity. 36 L 11 . 6 0

The Panel of 32 in 1971 ‘rated the Fact Finding objective as ‘the" top obgectlve.
Strongly agreeing were 91 per cent, agreéing were 6 per cent, and: 3 per cent
rated it marginal. The fact finding function was described thus . "To develop
objectivity, accuracy, and truthfulness in gatherlng news and 1nformat10n—
empha51z1ng basic’ research akllls : '
Emphesis on reliable fact finding is much’greater in production courses than
in-general courses and mass media courses, according to the Panel of 17. Why
should the consumer of mass media be less concerned about the truth than the
producer?. See.Tables 14, 15 and 16. ‘

TABLE 1L4.--Extent to Which Journalism Production Céufseé'Help Teenagers to
Become Reliable Fact Finders, 1972 (Percentages).

_ " Very Impor-=  Unim- Very Un-~ DNo
Aim o " Unim=  tant por= ' impor- - An- -
portant e Ttant T tant swer
Whe'ap& -reliable-fact finders
who' are accurate, objective,
truthful 88 0 o - 0 12
In getting facts, news, data 100 0 0 0 0
In verifying facts, news, data 100 0 0 S0 0
In analysing facts, news, data 88 6 o 0 6

TABLE 15.--Extent to Which General Jourralism Courses Help Teenagers to Bex =
come Reliable Fact Finders, 1972 (Percentages). . S

_ y Ve?y Imﬁé;; ’ -Unimf..v?ry Un- - No.
Mmoo e - Unime: tont por-: " timpor- An-.
l ' portant o tant tant . swer
Who are reliable fact finders
who are accurate, objective, L
truthful | 53 29 0 o .18
In getting facts, news, data v 35 o .. o0 1877
In verifying facts, news, data 53 35 o0 o T2
analysing facts, news, data T0 12 0 - 0 18

[Kc
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TABLE 16.--Extent To Which Mass Media Courses ijielp Teenagers to Become Reliable
Fact Finders, 1972 (Percentages),

Very Unin-. Very Un- No
Ain Unim~ Impor-~ por- impor- An~
portant tant tant tant swer
Who are relisble fact finders
who are accurate, objective,
trutiiful 35 29 12 0 2l
In getting facts, news, data 29 35 12 0 2k
In verifying facts, news, data Ly 29 6 0 18
In analysing facts, news, data 65 12 6 0 18
"High school communications courses —- known widely as journalism and mass

media —-- taught by qualified teachers in learning centers with essential fa-
cilities help teenagers to gather, verify, interpret, and evaluate significant
information, especially relevant news, of current ideas, events, and pfoblems,"
according to Space and Equipment Guidelines for Student Publications, 1972.

"Any 16 or 17-year-old student journalist soon realizes that he cannot write
about anything until he understands himself," Orval Husted wrote in Journalism
Workbook. "He learns a new respect. for those who possess and impart the in-
formation he must have. He finds that straightforwardness helps him to secure
information and that it .is his responsibility to be accurate and honest in
wviting." o

THE TEENaGE CITIZEN

"High school journalism courses in schools of quality -- if taught by quali-
fied teachers ~- help teenagers to develop qualities of character and traits
of personality desirable in American citizens," according to A Principal's
Guide to High Scheol, 1971. The publication laboratory provides a realistic
encounter -~ that of producing a newspaper, magazine, or yearbook that inter~ "
ests the student journalist's peers. ‘ :

Grant M.. Hyde said the course should help teenagers "develop greater interest
in and knowledge of the community, its goverhment, its industries, its per-
sonalities" in Journalistic Writing,.1935}. He stressed the benefit of "care-
ful fact gathering" in character training.

Journalism ccurses accelerate the "development of observation, imagination,
originality, initidtive, self-confidence, tact, dependability, punctuality,
alertness, attention to details, accuracy, and a sympathetic understanding of
persons and things,”" U. N. Hoffman wrote in See, Know and Tell Well, 1034,

Dependability, accuracy, .and initiative are byprpducts of high school journal-
ism courses, Marjorie Gilbert in 1931 and Hildegarae Stolteben in 1935 re-
RJ}:~ported in their unpublished master's theses. Such terms as €thical principles

IText Provided by ERIC
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and sccial values, civic training and social consciousness appeared in early
courses of study. Evansville's course listed "poise, tact, and self confidence
in business and social relations" in 1937. In 1939 Indiana's course said
Jjournalism should "encourage gquick, accurate, and impartial thinking."

Journalism courses develop ethical character and good citizensnip, according
to The Teacher of Journalistic Activities in the Amer‘can Public High School
in 1939. See Table 17.

TABLE 17.-—High School Journalism Courses Develov Ethical Character and Good
Citizenship, 1939 (Numbers).

Yes No No Answer
Journalism teachers 581. 11 21
High school principals : 2l 1L 48
State depertments of public instruction 19 0 T
College educators o 32 1 10
Heads of schools and departments of 22 3 0
journalism ' .
National ngh_School Press Institute 56 10 1

Two, obJectlves examlned 1n Journallsm in Mlddle West Hirh Schools 'in 1969 re-
late to ethical character and good citizenship. Of 326 respondents 82 per
cent strongly agreed and 16 per cent agreed that journalism courses "stress
individual iniative and responsibility" and 72 per cent agreed strongly and
2Lk per cent agreed that they "stress efficiency and working together and
making group decisions." .

The Panel of 32 in 1971 rated this objective fourth in a list of eight, 56
per cent agreeing strongly and 3L per cent agreeing that it was a desirable -
objective. The citizenship function: '"to develop qualities of character and
personality desirable in responsible citizens by emphasis on.teamwork, de-
pendability, maturity, initiative, punctuality, courtésy, persistence, and
similar characteristics." .

The Panel of 1T in 1972 reported differences of" ‘emphasis in production,. .gen=.:
eral, and mass media courses, ‘as Tables 18, 19, and 20 indicate. The -produc-
tion course, they suggest, provides greater opportunlty than do either of ‘the
other courses.

Julian Adams and Kenneth Stratton in the 1963 edition of Press Time said that
journalism students develop an "increased sensitivity to school and community
purposes and problems, and to the needs and rights of individuels." -

"You will learn to function as part of a team," said William Hartman in
Journalism, 1968. DeWitt C. Reddick in Journalism and the School Paper, 1963,
~id the student gets "a clearer perspectlve of the school and its community,
[:R\K)portunltles for the development of initiative and ingenuity."

wll Toxt Provided by ERIC
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TABLE 18.--Extent to Which Froduction Courses Help Teenagers to Become Mature,
Responsible Citizens, 1972 (Percentages).

very Im-  Unime %Y
Aspect. Im- portant portant  Unim- AnNQer
portant portant
Mature, responsible citizens T1 0 0] 0 29
Who work as a team, solving - . _
problems cooperatively ol 6 0 0" 0
Who identify school, local issues 88 12 0 0 0
Who develop desirable character and

L

personality traits 71 29 o) 0 0

TABLE 19.--Extent to Which General Journalism Courses Help Teenagers to Become
Mature, Responsible Citizens, 1972 (Percentages)

Very Tm- Unim~ Very Vo
:'ASPeCt Tm~ portant ' portant Unim-  ppsver
P portant - portant
Mature, responsible citizens 35 29 0 0 35
Who work as a team, solving :
problems cooperatively 29 41 12 0 18
Who identify school, local issues 35 L7 0 0 18
Who develop desirable character and
personality traits : 24 L6 12 0 18

TABLE 20.--kxtent to Which Mass Media Courses Help Teenagers to Become Mature,
Responsible Citizens, 1972 (Percentages).

Vexry - -

' S Im- Urim- Ve?y No
Aspect. Pt Ime portant  portant Unim-  pswer
: portant , portant
Mature, responsible citizens 29 24 6 0 i
Who work as a team, solving ‘ - o _
problems cooperatively .12 47 .12 6 . 2l
Who identify.sc¢hool, local issues :° 29 29 - : - .18 o 24
Vho develop 'desirable character and
personality traits 2l 40 12 6 18

To be sure, many adults and teenagers. are amused or embarrassed by references
to character development and personality emergeace. Such téik, somé,think, is
quaint, square, old fashioned. The religion of many teenagers is '"to.do their
thing" no matter what the consequences later to them or those near to them.
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The gods of many adults and teenagers are fun or sex, money or cars, self-in-
dulgence and self-admiration. Many adults, including teachers, feel no obliga-
tion to set an example for teenagers to register to vote, to affiliate with a
church, or to cope d1rectly w1th social problems, some of which are highly con-
troversial.

Idealism is often misdirected. On the one hand it may find expression in vio-

ler e in which teenagers equate destruction of property -:. . solving complex
issues. Others seek escape in beliefs which insulate .~ '.tiever from social
problems, allowing him to suppose that personal salve’ ./ iarolves no social
responsibility.

Despite the moral decline, many teenagers desperately seek to identify themselves
with movements which have their »rigin in idealism and their expression in con-
structlve actlon They are eager to pool their energies locally and nationally
with .their peers who want to think and act with maturity and responsibility.

"High school communication ccurses -~ known w1dely as journallsm and mass media -~
taught by quallfled teachers 1n1earn1npcenters with essential facilities help
teenagers to accept responsibility as au individual, as a staff member, as &«
citizen in the school and community," according to Space and Equipment Guide-
lines for Student Publications, 1972.

The key word is a broad umbrella -- responsibility.

THE TEENAGE CAREERIST

"High school journalism courses of quality ~- if taught by qualified teachers --
help teenagers to explore professional Opportunities for careers in journal-
ism," ‘according to A Principal's Guide to High School Journalism, 1971. This
objective -does not include vocational training for jobs in mass media.

The teenager who enrolls in any journalism or mass media course mz;;~ become
interested in-a career. His experienee.in a publication laboratory may arouse
his ecuriosity-and stimulate his interest. Accordingly he may seek information
on the kinds of careers available .and the college education he needs to

qualify.

Rosemond Davis in 1929, Margaret McGarry in 1929, and Mildred E.:Stallings in_
1930 suggested that one legitimate objective was "to help students determine
their fitness or lack of it, for journalistic writing as a vocation' in their..
master's theses. Courses of studies in some instances listed such an objective.
"It is not the concern of the high school journalism teacher to prepare stu-
dents for immediate entry into the professional field, " warned Iven Benson in
Fundamentals of Journalism in 1932. To thrust the hlgh school graduate im-.
mediately into a full-time journalism career "is. pitching him into a blind
alley," ‘Grant M. Hyde asserted. g ’

[R\(g
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Ralph D. Casey, O. W. Riegal, John Bakeless, Kenneth E. Olson, Grant M, Hyde,

J. W. Piercy, and Lawrence Murphy as heads of schools or departments of journal-
ism in the 1930s emphatically deplored the introduction of vocational or tech-
nical courses intended to prepare high school students for immediate entry into
newspaper work after their graduation.

Vocational guidance? Yes. Vocational training? No. These two answers appear
to constitute the consensus of leaders in journalism education at the profes-
sional level, Vith few exceptions, high school journalism teachers agree.

Note in Table 21 their conclusions in The Teacher of Journalistic Activities

in the American Public High School, 1939.

TABLE 21.--Extent to Which Jourtialism Courses Should Qualify Teenagers to Earn
a Living in Journalism on Leaving School

Yes No No Answer

Journalism teachers 101 436 76
Principals 6L 148 oL
State departments of public instruction 5 1 10
College educators 9 27 T
Heads of schools and departments of journalism 0 25 0
National High School Press Institute 29 39 1

While student journalists sometimes find employment on newspapers on leaving
high school, few teachers or teenagers suggest that the .preparation is ade-
quate. Teenagers usually are encouraged to enter a university which offers a
sound program of journalism education in the third, fourth, and fifth years of
degree work.-

Of the 326 teachers who cooperated in gathering data for Journalism in Middle
West High Schools in 1969, 12 per cent agreed strongly and 45 per cent agreed
that journalism courses may constitute preparation for professional careers in
journalism, but 35 per cent disagreed. The statement does not suggest that
the careers should begin once the student journalist has a high school diploma.

J. W. Click and John W. Windhauser in their 1971 survey of 51 members of secon-
dary division of the Association for Education in Journalism studied this issue.
The journalism course should "teach professional Journallsm in case students
enter it later," according to the majority of respondents. In fact, 22.2 per
cent termed the objective primary; 63.9, secondary. But what does "later

mean -- after high school or after college? T

The Panel of 32 in 1971 rated the career function seventh in a list of elght
describing it thus: "To 1nvestlgate opportunities for professional careers ;n
mass media and related fields." With this position, 3L per cent strongly agreed
and Ll per cent agreed.

EKC P g
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To what extent should careers in mass media be examined in production, general,
and mass media courses? The Panel of 17 in 1972 gave significantly different
answers for three kinds of courses, as Tables 22, 23, and 2k indicate,

TABLE 22.--Extent to Which Production Courses Help Teenagers to Become Ade-
quately Informed on Mass Media Careers (Percentages).

Very . . Very
. . K I - Im-— Unime- Uq i o No
Statement o portant Portant portant portant Ansver
Adequately 1nformed on mass media . ‘
careers - ' 65 29 o 0 6
Professional opportunities = 65 35 0 0 0
6 0 0

Professional edqcation o 5 35

TABLE 23 --Extent to Which General Journalism Courses Help Teenagers to Beceme
Adequately Informed on Mass Medla Career

Very .y ... Very
Statement Im- 0= Unim- Unim~ Yo
portant portant portant’ _Eprtan Answer
Adequately informed on mass media _ . e
careers - ' . Li bi o 0 18 ..
Profe551onal opportunltles S 53 . .l 0 0 6
PronSS1onal education - L7 . b1 6. . 0 6

TABLE 24 ,~~Extent to Which Mass Medla Courses Help Teenagers to Become Ade~
Lo quately Informed on Mass HMedia Careers

Very e

Statement : V;ry Ime - Unim- ,
pratement o U= portant- portant Unim= ppsver
portant portant
Adequately 1nformed on mass_medla v . , , .
careers | 2k L . 28 0.. . 2k -

Prcfessional opportunities | 2L_ _ 3k 2k 6. 12
Professional education ™ ah ok 3 . 6, . a2
"High school communications courses -- known widely as journalism and mass

media —- taught by qualified teachers in learnlng centers.- with essential facili-

ties help teenagers to examine profess1onal flelds open to those 1nterested in .

ﬂ:eq media and related fields," accordlng to Space and Equipment Guidelines
]:R\K:Student Publications, 1972.
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Carl H. Giles in Advising Advisers: The High School Press, 1972, says: '"Well-
planned and effectively taught journalism programs . ... alert students to
evaluation of journalism a@s a future profession." As high school advisers
usually suggest, the next step should be a four-year or five-year program of
university study emphasizing both professional courses with a dual major in
another field.

"Something vital does happen each day in the journalism classroom," Joanna
Zanter wrote. One of the early presidents of th: Jational Asscciation of
Journalism Directors, she said that "students co: assured that adventv.~= awaits
them and are eager to meet the daily challenge."

Whtre the journalism class produces the newspaper, the experience serves to
"open the eyes of many a high school student to the field of work in which he

is destined to make a great professional success,'" Frank Lucher Mott, journalism

historian wrote for the 1945 edition of A Principal's Guide to Hirh School
Journaglisme.

THE TEENAGE CONSUMER

"The basic goal of a communications course should be to develop discriminating
users and »roducers of both interpersonal and mass communications.'" This goal
was adopi=d by the Journalism Education Association National Curriculum Commis-
sion on November 23, 1970.

Emphasis on this objective is not new. Leon N. Flint in Newspéper Writing in
High Schools in 1917 stressed "the aim of giving the student an understanding

of the newspaper as an institution, an organ of democracy.' Other textbook
writers -- U. N. Hoffman, Carl G. Miller, Leo A. Borah, Orval C. Husted,
Grant M. Hyde, and DeWitt C. Reddick reiterated this aim.

Articles on newspaper reading appeared in Quill and Scroll, Scholastic Editor,
and other educational periodicals. Roland E. Wolseley and Willard G. Bleyer
gtressed the newspaper consumer role of the teenager. Courses of study in
Pennslyvania, Indiana, and other states and various cities recognized this aim
of’ high school journalism. '

James C. Stratton stressed this obJectlve in the 1938 Outllnes in High School
Journalism for. Pueblo thus:

To develop awareness of the role played by the press in mbdern life.

To develop awareness of the major social problems involving the press,
_such as freedom of the press, crime news, propaganda, and advertlslng.

To make conscious, explicit, and 1ncreas1ngly desirable standards to be

~ used in evaluatlng newspapers. v

To develop a prefezence for those newspapers whlch most adequately meet
the standards set up. L

To develop immunity to those newspapers or parts of newspapers which are
1naccurate, biased, or excessively emotional in presenting news.

R\(: To develop. an ablllty and disposition to. dlscuss news and newspapers intelli-

gentl;
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Emphasis on intelligent buying and reading of newspapers and periodicals was
stressed in Laurence R. Campbéll's doctoral dissertation, The Teacher of
Journalistic Activities in the American Public High School, in 1939. Thic ob-
jective was approved by journalism teachers, iigh school principals, .id cthers
as reported in Table 25,

TABLE 25.--Extent t: Which Emphasis on Intelligent Buying and Reading of News—
papers axd Periodicals Was Approvad, 1939 (Numbers).

Group =~ = Yes No No Answer’
Teachers 594 7 12
Principals 243 19 Ly
State departments of public instruction 24 0 2
Educators ~- College o : Lo 1 2
Heads of schools and“départments of journalism 23 2 0
National Institute of High School Journalism 63 3 1

Unfortunately textbook writers who stressed the consumer role of the teenager
for the most part did little to achieve the objective. An exception was Edgar
Dale whose How to Read a Newspaper was publlshed in 1941, He stressed four
purposes of his books in his foreword to students: .

To develop an awareness of the influence of the newspaper.
-To help.build up your dwn standards for judging newspapers.
“ 76 help you select ‘and read efficiently and 1nte111gently the newspapers
which meet the standards set up.
To help you discover your 1nd1v1dual ‘and soc1al respon51b111ty for 1mprova.
ing the press here ‘in America. : :

Among the significant sources of'guidance for journalism teachers in Using Mass
Media in the Schools edited by William D ~Boutwell and publlshed in 1962. In
hls preface Boutwell wrote' :

No rain forest in darkest Africa ever confronted men with more unkncwns

or a stranger mixture of enthusiasm, exciteuent, fears and hopes than the
-tangled.strands of communication we call "mass medla " The fact that mil-

lions of us live near cr in some edges of this 'jungle' sharpens our fasci-

nation, our awe, often our horror, and sometimes our delight in the lush,

overgrown matrix ofﬁtelEVision, film, radio, print, records, and tape.

Boutwell Tate¥ says, "It has become more and more clear that the media are in-
creaSingly & source of intellectual content, aesthetic value, and a reality cf
social power." Yet writing only a little more than a decade ago, he also re-
ported’ that "only one high school teacher, to my knowledge, has taught a course
in "mass media."

These aims are similar to those included in a Quill and Scroll Study =- Journal-
ism in ﬁhé”Middlé’West'High"Séhools in 1969. Though the third statement in
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Dale's third is a rewordin, of - second statement, the responses curiously were
significantly different. ~i:2 L&) stu’v cover:z mass media, not just the news-

napers. '

Four objectives related to .7ie ' :enag. as a consumer were inves-igated by ~he
Quill and Scroll Study - ". .= ‘ism i: the Middle West High Schocls in 1969."

TABLE 26.~-Tour Objectives Rel: .ag tc :se of Mass Media, 1¢69 (Percentages).

St _agly Agree Marginal Disa~- S?rongly
Az—=ze __grec Disagree
Avvareness of communication . 3
social implications 78 20 2 0 0
Perceptiveness and discrimination
in use of mass media 75 23 2 0 0
Using mass media with discerument,
discrimination . 53 4o 3 1 1
Stress importance of freedom of the .
press in the United States 58 38 1 2 1

Journalism courses should "help make students intelligent consumers of mass
media." This statement had the unanimous support of a 1971 survey in which the
51 members of secondary school division of the Association for Education in
Journalism took part. Nine out of ten rated it &s a primary objective; one in
ten, secondary. :

Similar statements were approved by the Panel of 32 and the Panel of 17 in this
Quill and Scroll Study in 1971. The first group ranked it third in importance
as an objective. Sixty-eight per cent strongly agreed with the statement that
follows, 19 per cent agreed, 13 per cent rated it marginal. The statement:

The consumer function: To develop perceptive, discriminating consumers
who understand the role, nature, and services of mass media, propaganda,
- advertising, and similar phenocmena in open, closed, and .indeterminate
socleties. ’

Aware of the emergence of mass media courses, the Panel of 17 differentiated
between the objectives of production courses, general courses, and mass media
courses. In the three tables, Table 27, 28, and 29, there appears to be some
reluctance to recognize the importance of mass media that entertain.

"High school journalism courses in schools of quality -- if taught by qualified
teachers help teenagers to understand, appreciate, and evaluate mass media and
allied agencies," according t= the 1971 edition of Principal's Guide to High
School Journalism.

Such courses should "introcice the scope and function of mass ccmmunications”
QO '"place in perspective the —ole wf journalistic media in demccratic scciety,"
Eﬂﬂﬂzs Carl H. Giles in Advisinz Advisers: The High School Press, T972.

IToxt Provided by ERI
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TABLE 27.--~Production Courses Producing Newspapers or Newsmagazines 1972
(Percentages). '

Very Tm- Unim-  VeTY No
Objective Tm- portant portant UMET  Anguer
portant portant
The course helps teenagers to
become intelligent users of
- mass media : 59 20 0 0 12
- That seek to inform : - 76 - 12 0 0 12
That seek to persuade 59 29 0 ] .12
That seek to entertain 29 41 6 12 . V=

TABLE 28.--General Courses in Which Needs off Student Journallst and Mass Medla
Consumer Receive Attention, 1972 (Percentages)

Very Im- . Unim- ' S%Y No
Objective - Tm~ portant portant Unim= o swer
portant poxrtant
The course helps teenagers to
become intelligent users of o .
mass media , 59 29 0 0 12
That seek to inform 59 29 0 o 12
That seek to persuade 59 29 0 0 i2
That seek to entertain 29 35 24 0 12

TABLE 29 .--Mass Media Courses Which Stress Perceptlon and Dlscrlmlnatlon 1n
Using Mass Media, 1972 (Percentages).

: Vi;y.- I Unim~ - ~g§§i No
Objective - e R t tant - " Answe
J portant portant por portant swer
The. course helps teenagers to
- become intelligent users of. . _
-mass media - _ _ : T6 . 6 0 0 18
That seek to.inform ,‘ , % . l2. 0 0 12
That seek to persuade 76 12 0 e 12
‘That seek to entertain ka 35 12 0 12

o LSO PRSP S IR Tl e .
Similarly Space ard Equipment Guidelines for Student Publications, 1972, de-
scribes the objectives of mass media study for teenage consumers thus: ;

IR

wll Toxt Provided by ERIC
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High school communications courswzs -- known widely as journalism and mass
-media ~- taught by qualified teachers in learning centers with essential
facilities help teenagers to:

Understand, appreciate freedom of communication as a necessity in a free
scciety.

Use mass media with perception and discrimination as the means of trans-
mitting the cultural heritage and reporting the contemporary scene.

Use mass media as the means of continuing education in current history,
humanities, science, technology, and other significant aspects of contemporary
life.

In 1971 the Panel of 32 in a Quill and Scroll Study ranked the consumer func-—
tion as third in importance. Of these experts 87 per cent agreed —- 68 per cent
strongly -- with the consumer function "to develop perceptive, discriminating
consumers who understand the role, nature, and services of mass media, propa-
ganda, advertising, and similar phenomena in open, closed, and indeterminate
societies." ‘

CURRENT OBJECTIVES

Current objectives of high school journalism and mass media courses are sum—
marized in the reports of the 1971 Panel of 32 and the 1971 Panel of 17. 1In
the second study Quill and Scroll Studies differentiated among production
courses -~ in which publications are produced, general journalism courses, and
mass media courses. Obviously the emphasis on different objectives may be &if-
ferent in each kind of basic or advanced course.

Objectives as reported in Journalism in Middle West ngh Schools in 1969 precede
the new data gathered in this study. : :

To establish evaluative criteria more clearly, Quill and Scroll Studies early
in 1971 invited a limited number of widely-recognized teachers to rate both the
functions and the classroom activities, Thirty-two replied.

The Panel of 32 was invited to consider eight functions, each of which was
described briefly. It was asked to choose one of these five responses:
strongly agree, agree, marginal, disagree, strongly disagree.

Here are the objectives and the descriptions:
The Consumer Function: To develop perceptive, discriminating consumers

who understand the role, natures, and services of mass media, propaganda,
advertising, and similar phenomena in open, closed, and indeterminate societies.

The Citizenship Function: To develop qualities of character and personal-
ity desirable in responsible citizens by emphasis on teamwork, loyalty, de-
Q@ Yility, maturity, initiative, punctuality, courtesy, per51otence, and
[}{J:ar characteristics. : :

wll Toxt Provided by ERIC
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TABLE 30.--Objectives as Reported by 32G High Schools Participating in the
Quill and Scroll Study: Journalism in Middle West High Schools in
1969 (Percentages).

Strongly Do Not Dis- Strongly
Agree Agree Know agree Disagree

Awareness of communlcatlon and 1ts. , , _

social 1mp11cat10n ‘ T9 20 2 - -
Perceptlveness and dlscrlmlnat .on _ ,

in use of mass media . ‘ 75 23 2 - -
U51ng mass media with dlscernment ' '

discrimination 53 Lo 3 1 1
Getting timely information without _

bias - . : . T1 27 1 - 1
Refined research technlques almed . o

at objectivity and ability , 36 W7 11 P —
Stress originality and 1mag1nation

in writing 58 - 38 1 3 -
Direct communication skills in .

exposition, persuasion Lo 46 11 2 1
Journalistic techniques needed by

amateur journalists 5k 39 2 L . 1
Preparation for profe551onal careers ) "”': '

in journalism P ¥-J Ls 8 32 .3
Stress, 1nd1v1dual 1n1t1at1ve and
- respon51b111ty : . 82 16 2 - ¢ -
Stress eff1c1ency and'worklng

together and making group

decisions . T2 24 3 1 —
Stress 1mportance of " freedom of = h . ,

the press in the United States 58 38 1 2 1

The Facting Finding‘fuhcﬁion- To' develop objectivity, accuracy, and truth—
fulness in gathering news and information, emphasizing basic research skills.

The News Function: To develop the gbility to write news and iﬂformation.;
content simply, clearly, and objectively to fit specific kinds. of readers. .

The Persuasion Function: To develop communication skills in exposition
and persuasion designed to advise, guide, or influence readers, barticularly
in editorials, articles, reviews, and other content that _concerns oplnlons and
attitudes. . IR . » _ L L _,fiff

The Enjoyment Funcbion: To develop the ability to éﬁtertain réaders in
printed media, using features, articles, essays, and llterary and journallstlc
forms., :

R P T

I:R\(:The Career Functlon' To investigate opporfunities.f¢rgprofessidﬁal.cgreéré

in mass media and related fields.
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The Publication Function: To train amateur journalists the techniques
us:<: to prcduce student publications, including editing, headlining, makeup,
£ . relate artivities.

far sizipants were invited to respond to these statements by checking one of
fivz answers: (1) strongly agree, (2) agree, (3) marginal, (4) disagree,

(5) strorngly disagree. Replies were received from thirty-two leaders in high
sci.ool journalism. They rated the functions thus in terms of percentages.
See T~ble 31.

TA. .E 3l.—--Functions Examined by 1971 Panel of 32 (Percentages).

Strongly Mar-  Dis-  Strongly

o Agree v Agree ginal agree Disggree
Fact finding 91 6 3 0 0
News function 75 22 3 0 0
Consumer function 68 19 13 0 0
Citizenship 56 3k 10 - —_—
Persuasion 53 3k 13 - —_
Pubiication 48 45 1 3 3
Enjoyment 34 Wl 22 ¢ 0
3

Career : 33 30 2L 10

To be sure, the functicns overlap in their implications. Those vho stress cre-
ativity will be diseppointed in the showing of the enjoyment function. Those
who believe in vocrtional counseling will wonder why such guidance is out of
place, especially since the function as described dld not encompass vocational
training. .

Fact=finding is the most important function, accerding to 91 per cent. The
percentage of those checking strongly agree on others were: news, T5; consumer,
68; citizenship, 56; persuasion, 53; publication, 48; enjoyment, 34; career, 33.

The order in which these functions ranked vhen strongly agree and egree'answers
are combined is different. Here is the order: fact finding, 97; news, 97;
publication, 93; citizenship, 90; persuasion, 8T7; consumer, 87; enjoyment, T78;
career, 63. Incidentally, the career function stress guidance, not training.

Unit topics weic: saggested for each function. Each was rated as very inportant,
important, marginal, unimportant, and very unimportant. :

Fact-finding topics rated very important by two-thirds or more of the partici-
pants were: objectivity, interviewing news sources, editorializing, covering
news events, maintaining credibility, covering school- 1life, covering classrooms
=nd academic programs, bias and prejudice. :

erv important in the news function by 70 per cent of the participants were:
I:R\(?gnlzlng news, news factors, defining news, writing the lead, interpreting
o news , news story structure.
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T

ABLE 32.—70bjecﬁives of High School Journalism and ass ledia Courses as
Evaluated by the 1971 Panel of 17 (Percentages).

Code: 1 - very important; 2 - important; 3 - unimportant;

4 ~ very unimportant; 5 - no ansver.
| Production | General | Mass ifedia
Course | Course Course
1 2 3 ¥ 511 2 3k s]1 2 3 h 5

Intellipgent users of mass l

media e 5929 0 0125920 0 012! 76 6 0 0 18
1) Thaet seek to_inform ., 17612 0 012, 59 29 0 0 12I 76 12 0 0 12
2) That seek to persuade f'sg '29'.0'"'0"12'l 59 49" 0 0 12! 76 12 0 0 12
3) That seek to entertain - ..} 29 41 .6 12 12} 20 35 24 0 12! h1 35 12 0 12
lature, responsible citizens ' . '

who : TL 0 0 029, 3528 0 085 2924 6 0 41

1) Viork as a team, solving |
problems cooperatively
2) Identify school, local

oL 6 O O O 29 41 12 0 18! 12 k7 12 6 24 |

issues 8812 0 0 0y 35 47T 0 0 18; 290 29 18 0 24
3) Develop desirable charac- 3
ter-personality traits 7129 0 0 0y 2h 4612 0 18, 24 b1 12 6 18

Reliable rfact finders who are .
accurate, objective, truthfuT 88 0 0 012} 5329 0 0 18! 35 29 12 0 2k
1) In getting facts, news, '

data .. -. . ... : 1100 0 .0 O O! 4735 0 0 18] 20 35 12 0 2l
2) In verifying facts, nevs, : . - . .
data Cer . - llOO_ O 0 0 0,533 0 012; 4b728 6 0 18

3) In analyzing, and inter- . , {
preting neus, facts, data 88 6 0 0 6; 7112 0 0 18; 65 12 6 0 18
l B

Writers who develop effective |
skills in narration, exposi—l
-~ tion, description. and argu- ’_ .
mentation in presenting 1 9% o0 o 0o 6; 4147 0 o0 12] 24 24 29 6 18
1) News and factual content 100 0 0 O 0] 533 O 012} 29 41 12 0 18
2) Persuasion content . [ 8§12 0 O oI b1kl 6 o 12l b1 2418 0 18
3) Enjoyment :content 5329 18 0 0; 29 41 18 0 12} 18 29 35 0 18
Student journalists who pro-. . L L
- ‘duce  "First Class" or hetter; 82 12 0 0 6; 47290 G 0 18; 18 12 2k 18 29
1) Fewspapers, newsmagazines | 9k 0 0 O 6| 56 35 0 0 12! 2413 24 16 18
" '2) News bureau services, : g N o ,
nevscasts oo g W1 29 12 0 18] 2 b1 24 0 12; 6 29 29 18 18
3) Yearbooks 50 24 18 0 0 18 35 35 6 6 12 18 28 29 12
¥) Mapazines, anthologies 29 35 2b 0 12; 12 53 2k 0 12} 12 34 23 28 18
5)" Films Sy .22 35.29. 6.18) 18 41 24k 6 12; 28 18 18 18 18
*'G) Broadcasts R 23 35 28 0.12}-2h 53 183 .9 6! 2L 29 18 18 12
Young people adequately in- ;- o A
formed on mass media career
possibilities, notably 6523 0 0 6; 41 41 o 0 18] 24 24 28 O 2k
© rofessional opportunities-| 6535 0 0 0! 5341 0 0 6} 2Lk 35 24 6 12
E" -rofessional education ! 50 35 6 O Ol;yTwhl 6 o0 6! 24 24 3h_ 6 12
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Only these topics were regarded as very important so far as the consumer
function is concerned: newspapers, responsible mass media, advertising,
school publications, scope of mass media.

Staff policy, internal felations, external relations, and publication or-
ganization are very important, according to three-fourths of the partici-
pants.

Persuasion analysis should involve a study of editorials, writing them, re-
searching them, interpretative articles, reading persuasion content, according
to one-half or more.

The eight most important publication topics, according to participants, are
censorship, the newspaper, copy editing, makeup, headlines, the adviser's
role, cutlines, and publication functions.

One-half or more of the participants rated these topics as very important so
far as the enjoyment function was concerned: news features, human interest
stories, why features, who features. They excluded how-to-do-it features,
what features, poetry, essays, fiction.

Without exception, no more than one-fourth of the advisers considered it very
important to investigate careers in either print or nonprint media.

The participants in general appeared to favor a course on Jjournalistic tech-
niques for the school newspaper. Thus, the course for many is concerned with
producing school publications, not with the consumer role.

These findings are being tested further and revised. A textbook analysis in
the next half year may clarify the objectives of courses in Journallsm and
mass media.

CONTENT

Theoretically the content of the course is determined by the general objectives
summarized heretofore and by the behavioral objectives of each specific course.
The term content may consist of a set of encounters, experiences, adventures,
or learning situations. It may concern problems to be solved or contracts

to be met related to topics or units which are presented in an order appfopri-
ate for the course.

The term content thus described does not constitute a set of blocké of informa-
tion to be swallowed and digested. OSome may stress what thé student knOWS,
others what he does. Accordingly the nature of the content depends on thé
basic objectives of the basic or advanced course which may concern all mass
media or primarily a student publication.

This exposition does not attempt to label coﬁtent as desirable or undesirable.
It does suggest considerations for the teacher to examine in terms of theA
general and behavioral objectives of specific courses.
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The ¢ata gathered for the 1971 Panel of 32 was examined critically. The form
was rcvised for the 1971 Panel of 17. The tables which follow indicate the
extent to which each panel concluded that various topics were important. The
second table differentiates between three kinds of courses.

TABLLE 33.--Evaluation of Cdntent of Journalism and lMass Media Courses by 1971
Panel of 32 (Percentages).

Strongly Dis-~ Disagree

- Function : in :
F Agree Apree Marpinal agree Strongly

Fact Finding

Reading the news o 65 26 3 0 6
Listening to news 65 23 6 0 6
Viewing the news ' 66 22 6 o) 6
Gathering nevs 61 27 7 0 7
Covering news events 69 19 6. 0. 6
Interviewing news sources 77 13 .3 0. 6
Using records in news - 29 52 13 0 6
Getting yearbook data 19 26 29 13 13
Sources oi verification , 60 20 13 0 7
Sources for backgroundln( . 52 28 1k 0 7
Objectivity 84 3 6 0 6
Bias, preJudlce, slant _ 67 20 7 0 7
.'EdltorlalIZIHE . , 15 13 6 0 6
- Advocacy in the news _ . hT_ 37 10 0 7
Haintaining credibility 69 19 6 - 0 0
JMdvances, followups 5L 32 T 0 7
(coverlng) . C .
Sports events 50 25 19 0 6
lieetings, conferences 39 98 6) 0 6
Speeches, intervieuws L7 L1 6 0 _(.6
Classrooms, academic program 69 1h 10 0 T
School life, | G9. 16 9. .0 6
,Comnunlty, PTA, parents . "3k, 3k 22 . .0 . - 6.
Social events , . 22 Iy} 25. .. 3 . Q.
'nus;c, drama,, exhlblts ... 52 32 L 30: .. . 3. 3.
Local, school confllcts ... .....56 20 91 23 e 03
Ngvs Function R TRV S L
Defining news ' 80 10 3 0 7
Recopgnizing news . 88 3.0 3 s O 6
Heus. fdctors elements - W86 3 0 6
Writing the lead . ' 75 .6 9 3 6 .
ews story structure _ Tl 16 6 0 6
Kinds of news ' 59 . 25 0 0 6
Interpretative reporting 73 13 3 3 T
Yearbook writing o 1 31 13 .9 16 -
Exchanges. . . . . 13, ., 25 . . 31 19 13
Wr1+1np longer nevs storles . 38 31 . 16 3 16

ER\(]
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TABLE 33-—(Continued)

Strongly Dis- Disapree
Apree Marginal

Apree agree  Strongly
Consumer Functicn
ilass media scope 53 31 9 3 3
ilass media theory 16 b7 25 9 3
flass media functions 3L 50 Q 0 6
ilass media bistory 16 19 55 10 0
ilass media -- law 25 21 37 3 3
Mass media - libertarian
societies 13 22 L 19 3
ilass media - zuthoritarian
societies 10 19 48 18 3
llass media - undeveloped
countries 9 0 59 22 9
Mass media in other countries 3 13 61 16 6
tlass media and the economy 9 50 37 0 3
Responsible mass media el 16 6 0 6
Newspapers ’ 86 9 3 0 6
iiamazines 48 26 13 6 3
Books 23 26 32 10 10
llovies, films : 37 25 28 8 0
Radio L7 31 16 3 3
Television L5 41 T 3 3
Records, tapes, etc. . 22 28 34 13 3
Propaganda ' L7 37 T 3 T
Advertising 86 16 13 0 - 6
Publiec relations 30 27 33 -7 3
Organizations in mass media field 16 31 25 13 16
Biographies of leaders in mass
media ' 3 16 53 19 9
Mass media - local history 3 34 - 37 19 6
ilass media - state history 3 25 g 16 9
Mass media research 9 16 b7 25 3
School publications © 53 16 19 3 9
llass media references 1k 19 31 25 6
Publications about mass media 19 19 31 25 6
Citizenship '
Publication organization 37 50 3 0 9
Staff policy 53 3k 3 3 6
Internal relations 50 34 6 3 6
External relationships 50 34 6 3 6
Persuasion Function
Listening to persuasion in media W 37 10 0 7
Viewing persuasive efforts in
mass media 48 35 10 0 6
Reading persuasive ‘content - 53 33 3 3 T
Public opinion polls : 48 38 3 3 6
Q  Writing editorials 81 6 3 o0 10




Page 32

TABLE 33--(Continued)

Strongly Dis- Disapree
Agree Apree llarginal gpree Strongly
Researching editorials Gl 19 3 0 9
Cartoons 34 L1 6 6 13
Editorials 69 16 6 0 9
Columns - world affairs 35 29 23 3 10
Columns - fashions 9 31 50 6 3
Columns - guidance i3 34 37 9 6
Letters to editor 3k Ly 13 0 9
Symposiums - pro-con 57 23 T 3 10
Roving reporter 26 28 3 3 6
Reviews ~ books 13 L8 29 3 6
Reviews - drama 13 b 31 3 6
Reviewvs - music 13 50 28 . 3 6
Reviews - records, tapes 13 48 32 3 3
Interpretative articles 53 31 3 0 13
Picture stories 37 g 6 3 6
Publication Function .

School newspaper 78 9 3 .0 9
School magazine .35 16 35 6 6
School yearbook . 50 13 22 6 9
Related activities 13 45 26 3 13
Financing publications Ly 3k 13 0 9
Publication photopgraphy L7 28 13 0 13
Duplicated publications 19 6 50 9 16
Letterpress printing 23 20 43 -3 10
Offset printing 78 18 23 o . 10
Copy editing 77 i3 0 o - .10
Picture editing b7 3k 9 0 9
Publications functions 55 26 10 (o 10
Publications history 19 37 34 .3 6
Headlines 71 16 3 0O 10
Outlines 63 25 3 0 49
liakeup .16 10 3 0 10
Yearbook copy - 43 17 20 o . 20
Yearbook layout 4o 17 20 3 20
Printing specifications 37 31 16 3 13
Printing contracts 13 27 40 7 13
Budgets L0 33 17 .0 10
Publication expenditures 37 28 25 0 . 9]
Circulation revenue 28 31 28 -3 . 9
Space sale revenue 31 37 19 . 0. 13
Other revenue 23 23 35 10 10
Censorship o 83 T 0 3 T
Bvaluation, critical services 31 3k ik .0 L 16
School press groups : 66 16 9 0. 9

O ser's role o b5 b2 13 . 0 -0

E119
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TABLE 33--(Continued)

Strongly Dis- Disagree
Apree  Agree Harginal agree Strongly
Printed media 30 k1 16 3 8
Nonprint media 16 ‘ 53 16 3 13
Photography 21 U8 21 3 T
Printing 16 37 3h 6 6
Public relations ' 19 L 22 3 9
Advertising 22 Ly 22 3 9
Teaching ) 17 43 30 0 .10
Injoyment Content _ -
Reading enjoyment content 39 26 23 0 13
Listening to it , 25 28 37 0 9
Viewing it , 31 25 34 0 9
Human interest stories 66 16 9 0 9
News features 67 13 10 0 .10
Vho features . 48 32 10 0 .10
Vhen features’ 22 h1 28 0 .9
Where features S 22 31 3k 3 9
Vhy features ) . 52 26 13 0 10
What features _ 45 32 13 0 10
llow-to=do~it features ' 25 31 .31 3 9
Poetry, verse v 3 19 57 9 16
Essays 6 16 50 16 13
Fiction 3 9 53 13 27

TABLE 34.-~Evaluation of Content of Journalism and Mass lledia Courses by 1971
Panel of 17 (Percentages)
Code: 1 - very impertant; 2 - important; 3 - unimportant;
4 - very unimportant; 5 - no answer

| Production - General Mass Media
I Course _ Coursc Course
1 2 3 4w 511 2 3 4 s5!l1 2 3.4 5
The teenager and communica- ‘ L
tion 76 6 6 012 70 6 6 0 18| 6512 0 0 2k
1) Role as consumer-citizen Y7 4112 0 0] 5335 6 0 6| 7612 0 0 12
2) Role as producer-—source 76 18 6 0 0| 5329 12 0 6| 29 2%ﬁ35 0 ko2
3) Process of communication 7618 6 0 6/ 7118 6 0 G| 7612 0 0 12
) Perception through senses 59 12 24 0 6| 47 28 12 0 12| 65126 0 18
5) Seeing, viewing, reading 6524 12 0 O LTl 6 0 6| TL12 6 0 12
6) Listening, hearing | 65 659 0 0| 521824 0 6] 65 186 012
T) Response - nonverbal™™ ~~ ' | 41 3518 6 "0 24’4129 0 O 417 35-12- Q12
8) Response - spoken .| 3529024 6 6f 29 4118 0 12| 47 2k 6 0 18
9) Response - written . |8 6.6 0 o 4Tk 6 0 6| 3541 12 012
10) Communication and learning | 71 12 18 0 0] 53 29 12 0 6| 5334 12° 70 12
Q _ Communication and problem~ | R '
E}SQ; solving 711812 0 o] W1 b7 6 0 6] 5424 6 0 12
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TABLE 34.--(Continued)

| Production | General | Mass Media
’ Course i Course l Course
|1 2 3 4 5 J1a 2 3 4 5 |1 2 3 4 5
The teenager and mass media W7 12 6 0 35 ’hl 18 0 ol 'h? 12 0 0 41
1) Origin, development scope 29 L1 12 G 12 '29 53 6 0 12 Ish 29 0 0 12
2) Print and nonprint 29 42 12 012 {18 70 G 0 12 I53 35 0 012 .
3) Open, libertarian ’
societies 41 24 1& o0 18 ’18 58 G 0 18 lhl 35 6 0 18
4) Closed, authoritarian
societies l18 o4 41 0 18 ;18 b7 18 0 18 |35 35 12 0 18
5) Traditional, undeveloped : :
societies 18 12 47 618112 35 29 6 18 {29 24 24 6 18
G) Academic societies l29 1828 0 hi2h 29 24 0 24 ;35 24 18 6 18
7) Functions 58 18 18 012 (47135 6 01259 28 0 6 12
8) Policies 7118 0 012;5335 0 0 12 l58 29 0 0 12
9) Guidelines 6518 6 012 ;41 L4k2 0 012 ;5929 0 O 12
10) Structure 501812 012 ;Lki1 k1 6 o012 ;5329 6 0 12
11) Careers 41 24 24 0 12 {29 41 18 0 12 ;28 24 74 12 12
Safeguarding the consumer 53 12 12 0 24 ;47 12 12 0 29 i53 18 0 029
1) Policy guidelines oL 0 0 0 05335 0 012 |65 18 6 0 12
2) Staff training | 688 6 0 072953 6 0 12 l35 12 41 0 12
3) Codes of ethics 88 0 0 01259 24 0 012 6518 6 0 12
4} Copy editing ohb 0 0 0 6Ll 3512 01229 18 29 12 12
5) Picture editing 186 6 6 0 6 2k 53 6 0123529 18 6 12
G) Proof reading o 0 0 0 6 b7 2k 18 0 12,29 12 29 18 12
7) First Amendment 7124 0 O G6G{47 35 0 01875929 6 0 12
8) Libel. 82 12 0 0 65320 0 018 53 28.6 0 12
9) Copyright 6524 0 N 647 85 6 012 ;b7 29 12 0 12
10) Invasion of privacy 76 18 0 v 647 4L 0 012 47Tkl 0 o0 12
11) Pressure 8212 0 0 65939 0 012;5 2t 6 O 12
12) Censcrship 88 6 0 0 616524 0 012;64 24 0 012
The consumer of news eind non- l '
nevs 4718 0 629 ;65 6 0 62965 6 0 029
1) Reading, viewing, listen- ‘
ins to news 165 18 6 0126524 0 012,76 6 6 012
2) Defining news and non- _
nevs 82 6 0 012;7118 0 012;7112 6 012
3) Recognizing news, news | " _ |
criteria 186 0 0 012 6524 0 0126512 6 6 12
4) @lassifying the news 7612 0 0125335 0 0 12;L47r 2912 0 12
5) Local news 88 0 0 O 12 47L1l 0 012{5329 6 012
G) Nonlocal news b7 29 6 018{h41 3512 012 47 3576 0 12
7) School news 88 0 0 01214141 6 8122k 3524 0 18
Gathering local and nonlocal | _ o B
news 50 6 0 03572928 6 035 0351812 35
1) Beinpg present at the event l32 18 0 0 O M HT 6 0 6 2%*35h29 c 12
) Jrterviewing i9h 6 0 0 075929 0 6 612k352k 612
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TABLE 34,--(Continued)

| Production ]_ General | lMass Media
, Course Course | Course
[ 1 2 3 % 5] 1 2 3 % 5] 1 2 3 kL 5
3) Consulting records |88 12 0 0o o|lL4735 6 012]2k k612 6 12
4) Conducting surveys, polls | 76 18 6 ©0 0olk41l 41 6 012118 46 12 12 12
5) Verifying content 100 0 0 0 015929 0 012129 4712 0 12
G) Photographing news 71 28 0 O oloh éy o 012121 35 24 6 12
T7) Press associations, AP,
UPI, etc. 29 3529 0 612458 6 0121kl b1 6 o0 12
8) Capital, foreign corre- I I I
spondents 12 24 41 18 G618 46 12 12 12128 35 18 © 12
9) Syndicates, networks 12 29 35 18 611353 6 12 12135 35 12 G 12
Gathering schools news 1 88 0 0 012135 35 G 0 2hli12 24 24 12 28
1) Administration news 3812 0 0 013529 18 0 181! 12 24 28 12 24
2) Curricular news 100 0 0 O O01lk41 29 12 0 18! 12 24 29 12 24
3) Co-curricular news oL 6 0 0 Oo1iLi 24 18 0 18112 28 29 12 24
4) Sports news o 6 0 0 013535 12 0 18!12 24 29 12 24
5) Community news shb 41 0 0 o!24 k1 18 0 18112 L1 18 6 2k
6) Yearbook copy 53 12 1812 6! 635 12 24 241 0 12 24 35 29
Gathering other nevs 4 2L 12 0181183518 0291 6 2h 24 6 L1
1) Science, health |85 4718 o oli25312 02k!| 6 L1 18 12 24
2) Politics, pgovernment 41 k712 0 o!12 k718 o0 2h 112 35 18 12 24
3) Violence, crime 29 29 42 0 o l12 ho 24 6 18 112 35 18 12 24
4) Institutions W1 24 2h 6 6112 41 18 6 241 6 W46 18 12 24
Writing the news 76 0 6 02413528 6 0291 629 183 0 L7
1) Print media news
stiucture oh 6 0 O Olh7T k1 6 O GlhThl 6 6 18
2) Honprint media news .
structure b1 6 6 01353 6 0 613535 12 0 18
3) Style . 9 6 0 0 0135 k4712 0 6129 28 24 0 18
4) Readability 00 0 0 0 0!5029 6 0 6!29.24 24 6 13
Persuasion and propaganda 3541 6 018170 6 6 018!7T1 6 0 0 2k
1) Reading, viewing, listen~
ing to persuasion content !L7T LT 6 0 018212 0 0 G182 6 0 012
2) Nature of persuasion 593 6 0 018212 0 0 6!7112 0 0 18
3) Propaganda 4753 0 0 618212 0 0 617612 0 0 12
4) Foreign propaganda 28 29 24 18 01533 6 0 61!16524 0 0 12
5) U.S. propaganda 128 k724 0 045335 6 0 616424 0 012
6) International media 29 29 1824 0 lk1 4112 0 615328 0 6 12
T) Slanted news : ! 7124 6 0 0}7618 0 0 6 !7018 0: 0 12
8) Advertising o 624 0 0 06529 0 0 6 /7018 O 012
9) Public relations 5324 18 o 61!tk k3 6 o012 1Ll 35 6 018
Responsible leadership 6 0 0 o2bl4712 6 035135 12 6 641
1) Editorials roo 0 0 0 ols929 0 01215218 0 6 24
2) Columns 7624 0 0 0l2959 0 0 12 !134 24 6 12 24 .
3) Reviews, critical essays 76 24 0 O 0135 k112 0 12 l3h 18 18 6.24 .
L) Letters to the editor 7018 12 0 0 (4735 0 018 5318 0O 12 18
Q :
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TABLE 34,—={Continued)

| Production | General |  Mass Media
I - Course Course l Course
1 2 3 4L 5 11 2 3 L4 5 [1 2 3 4 5
5) Symposiums - pro and con 6524 12 0 01354 6 018 Ihl 18 6 12 2k
6) Other contributions 41 29 12 018 118 35 12 0 35 |12 18 12 12 47
Mass media and enjoyment 41 18 6 0351352k 0 0Ll |29 24 0 o0 u7
1) Reading, viewing, listening 47 29 18 0 614135 6 018 l47 290 0 9 24
2) Play theory 24 18 18 24 18 |12 18 24 12 35 {12 24 18 12 35
3) How articles 4753 0 0 01245318 0 G 118 47 18 6 12
4) Who articles |65 3 0 0 0 lhT 3512 0 6124 41 18 6 12
5) When articles . 59 35. 0 6 61354118 0 G la2k 34 2k 6 12
6) Why articles TL29 0 0 O lk7T 3512 0 6134 24 2k 6 12
7) Where articles : 6535 0 0 01354712 0 6 |24 3518 12 12
Creativity and enjoyment 3529 0 0351424 0 035 (20 18 6 0 k1
1) Art, comics, cartoons 53 35. 6 0 €135 L4 12 012 |37 20" 6 12 18
2) Humor : - b1 53 6 0 o0l2k 5312 0.12 11853 6 6 18
3) Fiction - 12 35 41 12 04{ 629 3518121 6 L1 29 6 18
L) Essays : 24 28 k1. .6 6.118 29.29 18 12 |24 29 18 12 18
5) Poetry : 12 18 4724 o p 18 k71812 | 6 29 29 18 18
6) Drama - o 12 24 35 29 "0+l 6 24 46 12 12 |18 29 29 6 18
7) Nonprint ‘media 18 24 28 18 12 118 34 24 12 12 146 18 12 6 18
Supporting mass medie 15812 6 o2hTho 2k 12 0 24 {k7 28 6 0 29
1) Costs of production 15929 6 0.61413518 0 615335 0 012
2) Support from public - | : R
enterprise 18 ba 24 6 12 |12 24 46 0 18 |24 28 2% o 2k
3) Support from nonpublic SR A '
enterprise ' 12 41 28 612112 12 58 0 18 |24 28 18 6 24
4) support from school '
enterprise 35 b7 12 0 61243529 012118 40 18 6 18
5) Revenue.from.sale of copies |65 29 6 0 O !%41 24 18 6 12118 3% 12 18 18
6) Revenue from sale of ad- : ' o
vertising : 6534 0 0 Ootis522h 0 012135 -1 6 0 18
T) Revenue from other sources 135 47 12 0 6 t24h 29 35 0 12 112 25 29 6 18
8) Responsible financing, _
accounting 6535 0 0 o'kl b1 12 o0 ~ 13% 1818 12 18
Printing mass media 355 6 0 0129 2h 12 0 . 18 2k 12 6 ko
1) Symbols, signals ' b1 12 29 0 187124 2k 28 0 24 |35 18 18 0 29
2) Art _ bTu 6 o 6129 35 24 0'12 |29 35 18 0 18
3) Writing 8212 0 0 6l522h 32 01213529018 018
L) Photography 7618 0 0 6!41 3512 01213529 12 0 24
5) Headlines 76 18 0 0 6!4 41 6 0 12118 26 34 o 2b-
6) Makeup 8212 0 0 613547 6 012118 2824 6 24
7) Printing - duplicated 24 18 18 24 18| 6 28 24 24 181 012 29 29 29
8) Printing - relief 18 35 12 18 18! 6 35 18 24 18| 0 18 183529
9) Printing - offset 7618 0 0 61kl 29 12612 6 35 12 24 2§
10) Printing - specifications, (. :
29 0 6 612935 618121 01824 352

\‘l
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ERIC

IToxt Provided by ERI



Pace 37

TABLE 3k4.--{Continued)

] Productio:: | General | Mass ledia
] Course ] Coursc , Course
12 3 k5 1 2 3 4 5 11 2 3 & 5
Honprint media 0182k 35 k1 l29 24 0 O Lkyls3 6 0 o L1
1) Photography '65 18 0 018 147 35 0 0 18 |h7 29 6 0 18
2) Telegraph 61824 29 24 | 6 28 24 18 24 118 12 28 18 24
3) Cable 6 18 29 18 29 | 6 34 34 12 24 124 28 24 G 18
L) Film | 21 18 24 12 2k |18 586 0 618l6k2 o0 o 12
5) :Telephone 1212 24 24 28 118 28 24 12 18 118°18 34 12 18
6) llotion pictures 121818 24 28 118 kL6 6 12 18153 29 6 0 12
7) Wireless, radio l12 2L 18 18 28 |18 46 12 618147 41 0 0 12
8) Records, tapes 24 34 12 12 18 lzu 5212 01215329 0 0 18
9) Television 12 L6 6 12 24 leh 52 6 0 18 |70 12 6 0 12
10) Performing arts 040161824 | 0k135 6183535 6 o2k

[IETHODS

Teachers who responded to the questionnaires used in Journalism in Middle West

High Schools in 1969 evaluated the methods they used. Table 35 is based on re-
plies from 326 jourhalism teachers. It is evident that their courses renerally
vere newspaper-centered and that the preatest emphasis was on the journalistic

techniques useful in school newspaper production.

Journalism teachers have little faith in formal examinations, according to
Table 35. They see merit in news beats but not advertising beats, question the
use of book reviews, doubt the value of tean teaching wvhich began at the high
school level in the late 1930s. Perhaps om= “ourth to one-third of then see
little merit in audiovisual a=ds, workbooks, attitude tests, local movie-going,
debtates, and classroom demon.——r=:ions,

TABLE 35.-~Teaching liethods Us=d in Journalism Courses Reported in Joufnalism
in Middle West Iiirh Schools in 1969 (for 326 schools) (Percentag:' .

Abso- Some- ilot .
lutely Very what Very Detri- Ic
issent. Tmp. Impn. Imp. mental Opinion

Hlews beats 30 36 20 9 - 2

3

Advertising beats 11 20 22 26 2. 10
Oral bool reviews 2 3 21 58 6 10
Writing book revieus 5 9 35 Lo L T
Debates 3 9 26 L7 3 12
Deronstrations : 10 27 33 20 2 8
Panel discussions 5 20 43 26 2 h
General discussions 2y 37 29 6 2 2
Small group discussions 19 32 33 10 1 5
Qﬂrainstorming 29 26 26 T 2 10

ERIC
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TABLE 35.--{Continued)

Abso- Some- DNot
lutely Very whet Very Detri- . No
Essent. Inmp. Imp. Imp. mental Omninion

Examinations - mid-term L 1k 31 39 6 6
Examinations - final 10 13 36 32 Y 5
Examinations - objective 5 17 3k 34 6 L
Examinations - essay 12 31 29 21 3 Y
Examinations — combination 13 29 31 20 3 4
Guest speakers 20 37 35 5 1 2
Homework 19 26 31 19 3 2
Laboratory - news vriting ' 56 31 9 1 1 2
Laboratory - other writing 54 29 12 3 - 2
Laboratory - editing : : 54 32 11 2 — 1
Interviews in class 30 37 22 9 - 2
Interviews out of class 46 39 11 3 1 _—
Lectures . ' 16 31 32 17 2 2
Library use during clags’ T 23 Lo 2k 2 ok
Library service materials 21 32 32 120 7 —= -3
Local radio stetion listening T 13 39 29 3 9
Local TV viewing _ 9 17 . 38 22 2 12
Local movie going 6 9 36 35 3 11
Plant tours - newspaper = . 21 35. 3., 8 1 b
Plent tours - radio o 9 18 39 23 2 9
Plant tours - TV o L 9 18, 38 24 2 .9
Polls . . 11 33 3! L 13 1 .5
Projectors - movie ) Sl a9 32 .2k - 11
Projectors - opaque 12 18 28 30 1 11
Projectors - overhead 18 19 30 22 1 10
Projectors - slide .8 20. 31 28 2 11
Projectors - other S5 110 2r 31, 2 30
Independent projects ' o2k 31 ok 12 e 9
Team projects T 23 7 29 26 - 12 2 8
Socratic method ., . 16, 22 28 1k 2 18
Staff assignment | D b7 35 13 2 2 1
Supervised study — " 7 ¢ T 13 29 29 18 i 7
Surveys, content measurement .. 12. 32 3L 15 2 ,:_8_
Tape recorder . 11 17 28 33 L1 10
Tear teaching . | o 3 10 20 31 8 28,
TV terms L . 1 6 18 . 38 10 27,
Tests - terms . | 9 25 29 25 3 9.
Tests - style . _ ' 1k, 31 28 15 N -
Tests - technique . 1k 29 28 16 L
Tests - information . ‘ 11 28 30 18 Q_:ﬂ:" 9
Tests - attitudes . . 8., 2k 28 .23 . 3 1k
Workbook : - T. 12 21 32 12, | 16
O soperative planning 3k 26 21 9 1 )
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Typical methods also were summarized in Svace and Louipment Guidelines for
Student Publications, published in 1972 by OQuill and Scroll Foundation. Thev
follow: :

Learnings Activities

Learning activities in communication, journalism, and mass media--whether
curricular or co-curricular--often involve the student journalist in speaking,
listening, reading, viewing, and wri-. .ng. As the source of the meséage the
student journalist encodes a news story or editorial, a photograph or poem.

As the destination cf the nessage he mey decode a newsnaper story or yearbook
corment.

Listeniné and Speaking
Class lectures, discussions, debates, oral reports
Demonstrations, dramatizations with role playing
Interviews--individual, group; nress conference
News gathering--nevs sources
Advertisement sales--merchants
Subscription sales--customers
Staff planning sessions, breinstorming
Gatherinp ideas, facts for editc.ials, columns, articles
Using the télephone, tape recorder
Honprint media
Note taking
Reading o
Instructional naterial--textbool_, workbooks, stylebooks
‘Resource material; rGCOrdS,'for developing editorial content
Verification materials--for checling ideas, facts
Written and pictorial copy for student publications
Galley proofs for student public:tions
Contracts, forms, business records
Material to file in the morgue
Print media--newspapers, maﬁazines, books, direct mail
Viewing,
Piztorial content--photographs, nosters, sketches for publizations
Honprint media--movies, televirion, other projected material
Settings for whotographs '
Hews. events
Page layouts, newspaper makeup, dummies, pasteups
Taling, photographs
Viewving films for editing
Writing o
Staff forms, contracts, instructions, memoranda
Hews
Feature articles L
Editorials, columns, revievs
Literary copy--poems, stories, essays
Yeafboqk'copy
Scripts'for student-prepared films
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Library and audiovisual resources in more than one-third of tﬁe schools are -
less than astisfactory, vholly unsatisfactory, or elicit no comment, as

Table 36 indicates. Relatively few schools rate these resources either excel-
lent or somewhat satisfactory. ’

High school libraries rarely have satisfactory background books on regional
or state journalism, mass media overseas, careers in mass media, contemporary
Journalism, or other books on mass media. The teacher interested in teaching
the use of mass medla is frustrated in one-half to tvo-th1rds of thc partici-
pating schools.’ '

Library and audiovisual resources in more than one~third of the schools are

less than satisfactory, vholly unsatisfactory, or elicit no comment, according
to Journalism in Middle West High Schools in 1969. Relatively few schools rate
these resources either excellent or somewhat satisfactory. High school 1li-
braries rarely have satisfactory background books on regional and state journal-
ism, or other books on mass media. Thus, the teacher interested in developing
courses of the use of mass media is frustrated in one—half to two-thlrds of the
narticipating schools.

TABLE 36.--Library and Audiovisual Resources as Reported 1n Journallsm 1n
Middie Hiph Schools in 1969 (Percentages). o ‘

Some- iess
Ex- Very what Than llostly .. . No
cellent Satls. Satis. Satis. Unsatis. '~ Comment

Audiovisual materials, -

£ilms 7 1h LA o8 16°

8
Audiovisual equipment 13- 23 26 - 18 - - 12 8
High school textbooks 12 21 3277 18 o120 5
Collepe textbooks 2 8 18 - 23 23 26
Journalism books—— : ' ; ' S '
biography, history T 19 33 20 11 S0
Regional books---state , T o
journalism 3 7 20 - 30 21 19
ilass media overseas 1 3 8 T 33 ¢ 28
Careers in mass media 2 10 26 29 19 © 1k
Contemporary affairs 9 20 28 18 - 12 - 13
Other books of mass media 2 12 27 27 - 16 16

TEXTBOOK ARALYSIS

Unfortunately many high school teachers of journalism and mass media have ex-
amined relatively few textbooks. Indeed some may have inveStigated'cnly those
they use or approved for stetewide use.  Evidence to prove this statement is
presented in Table 37 in which many lliddle Uest teachers conceded that they
*i3~2 unfamiliar with current textbocks.

ER\(]
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The situestion was about the same in the textbook . ;aluation of the 1971 Panel
of 17, for even many able teachers were unfamiliar with textbooks they didn't
usc. BSoveral textbooks are virtually out of print; others are awaiting revi-
sion. Illost popular textbook authors in the liddle Vest study wvere Inglish-
Hach, Spears, and Adams-Stratton. Actually the Indiana Teachers Guide as well
as Allnuts and Gilmore's books are not really intended to be texthooks.

TABLE 27.--Textbook Evaluation Reported by 326 Advisers in Journalism in “iid—
dle West Hipgh Schools in 1969.

Ex—- Very Une
cel- BSatis- Some- =~ Less Vholly =ailijiar
lent fac- what Than Un- +writh

lent tory Satis. Satis. Satis. Book

Press Time (Adams-Stratton) 6 17 30 9 4 3k
The 3tudent Journalist (Arnold-—

Kx=ephbam) 5 12 16 8 3 =3
Sch:‘astic Journalism (Enpglish-

He ) 21 15 ol T i 32
High School Journalism Todav

(Cilmore) 1 9 1 8 1 62
Jour-alism (Hartman) _ 2 10 L6 9 2 61
Jour: :7lism Workbook (Husted) —_ 5 13 9 b 67
ilodexm Journalism (ililler) 1 16 27 12 6 38
Experiences in Journalism :

(Melligan-D'Amelo) 3 11 12 13 1 60
News in Print (Post-Snodgrass) 1 10 20 - 13 L 52
Journalism and the School Paper

(Redadick) 2 11 - 20 10 L 53
Hipgh School Journalism {Spears) 6 21 23 12 L 28
Indianz Teachers Guide 10 21 12 - - 2. - 55

To be c=rtain thatl the judees had read the books they evaluated, Quill and
Scro’® provided the necessary copies. The evaluation in 1971-1972 involved an
appre==sal in terms of major topiecs and significant gubtopics. Unfortunately
even this procedure had limitations.

1l. ©Several publishers did not cooperate or were so slow that the textbooks
did not pet to the judges when the judges were available to analyze them.

2. As a consegquence there were too few judges to provide for a consistent
and thorough appraisal.

3. BSeveral important books were not judged at all so the report is incom-
plete, namely those by Miller and Post~Snodgrass, both highly regarded.

4. To have arranged for ten judges for each book probebly wouldvhave been
too costly in terms of purchasing textbooks. Moreover since none of the
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Judges received financial compensation, it would have been an imposi-
tion to ask them to judme more than three or.four books.

TABLE 38 -—Texmbook Evaluation by the 1971 Panel of 17 (Percentages)
" Code: -1 - for very satisfactory L - for very unsatlsfactory
2 - for satisfactory : 5 - No answer
- 3 - for unsatisfactory :

S Column 1 | colum 2 | colum 3
Textbooks Production General Mass Media -
| (1255 s 17234 5 (12 3 4 5

Adams, J. and K. Stratton: ..

Presstime [24 35 18 0 24 | 4 35 18 2 35 | 6 12 24 24 =k
Allnut, B.: ' '

Springboard to Journalism 0 6 6 ¢8| 6 6 0 088| 0 012 0 88
Arnold, E. and H. Krieghbaum: | | | '

The Student Journalist 24 12 0 065 | 6 612 076 0 612 6 T6
English, . and C. Hach:

Scholastic Journalism 41 29 5 02k |[2829 6 0 35| 6 18 2 24 46

Gilmore, G.:

Hirh School Journalism Today | 0 18 6 0 7L | 01212 076 | 6 1212 0 T1
Hartman, W.: : '

Journalism - . 01212 076 | 01212 076 |0 618 0 76
lIiller, Carl G.: ' . e

ilodern Journalism : 01218 665 | 6 618 6 65 .} 0.0 1828 6k
Hoyes, If. and D. 1i. White: ., i beas T

Journalism in Mass ledia 1224 6 653 |1224 6.0 59 |12 12.12 O 6k
[flulligan, J. and S. D'Amelo:« . SRS

Experiences in Journalism- 01818 065 | 01218 071 | 0O 0O 18 12 70
Post, II. and II. R. Snodgrass: ' R

News in Print 01212 076 | 0 612 0820 0 612 82
Reddick, D.: o '

Journalism and The School .

Paper : - ] o1812 665 | 61212 665 | 0 6 18 G 70
Spears, H. ' 1 L e S

Hipgh School Journalism 121812 059 | 61218 065 | 0.6 12-12-36

The outcomes of this Quill and Scroll Study, therefore, are not presented as
edicts from Jlount Sinai. Instead the outcomes suggest how a limited number of
judges conscientiously used the form provided. Their conclusions are interest-
ing, but they are not to be regarded as the "final word" on the merit of the
textbooks. '

Certainly the selection of the book must be considered in terms of the course
in vhich it mey be used. Possibly none of the textbooks is ideal for a mass
~media course. Probably all of the books can: be used effectively in production

and general courses in Jjournelism. ..

EP(}C
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Readers may approve or disapprove with the analysis form. Sore may feel that
some topics and subtopics deserved more or less emphasis or that they should
have been presented in a different order. DPerhaps some of the topics or sub-
topics should be eliminated, and perhaps others should be added.

Obviously it would have been desirable to have thc same number of judres evalu-
ate each textbook, although the cost probably would have been prohibitive.
Actually the judges deserve financial compensation for their vork, for the
length of the form required intensive study in evaluating textbooks.

Then, too, the textbooks wvere published in different years. Some had been re-
vised recently; others were awaiting revision. Actually therec seems to be no
ideal time for an evaluation that will be fair to all textbook authors in this
field. Widely-used textbooks, of course, should be facing revision as soon as
they are published.

GEUERAL COWSIDERATIONS

Textbooks may be evaluated in terms of what is expected in any high school
textbook. In Table 39 as in the others in the textbook analysis -- the best
scores are the lowest scores. The Adams-Stratton textbook had the lowest score
in Part 1 of this section -~ 1.3 -~ and the Moyes-White textbook had 1.5. In_
Part 2 the Moyes-White book had 1.6 and the Adams-Stratton book 1.7, but the
latter had a slightly lover average. See Table 39.

The Teenaper, Communication and Society

The teenager and communication is the first of 3 topics in Part 1, each of
vhich has a number of subtopics. There are 11 subtopnics. The top scores on
this topic were: Iloyes-White, 1.5; English-Hach, 1.T; Adams-Stratton, 2.1.
Some teachers may find this chapter to be more useful to the teenape consumer
than the student journalist.

Top scores in Topic 2, the teenager and mass media, are: Moyes-thite, 1.3;
Adams-Stratton, 2.L; Hach-English, 2.0.

Top scores in Topic 3, safeguarding the consumer are: iloyes-thite, 1.8; Adams-
Stratton, 1;9; English-Hach, 2.1. In the scores for Part 1 with the three
foregoing topics, top scores are: . Hoyes—White; 1.5 Ehglish—Hach, 2.1; Adams-
Stratton, 2.2. '

The Truth Shop

Top scores follow for each of the six main topics:

The consumer and the news: loyes-Vhite, 1.5; Adams-Stratton, 1.5; English-
Hach, 1.9. (First two are tied.) '

Gathering local nevws: Adams-Stratton, 1.5; English-~Hach, 1.5; Moyes=White,
1.5. (All three are tied.) .

O
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TABLE 39;—,General.Consideratians in Textbook Analysis, 1972 (Percentages).

(The lower the score, the better the score)

Textbook Authors

8 S
o Q o,
Considerations 9 S o &
| | B 58 2 &
g % I, E o8 L
T R - RO TG I
é =i o] i & S (] -] e ~
; 5 4 8. & o4 3 & 3 3 g
< <1 < = (<] ';:‘A = = a1 <
General Considerations -
Part 1 .
Title 1.h 2.2 1 2.5 1 2.7 1.5 2.7 2 1.9
Cover 1.k 2.8 1.5 2.5 3 2.5 1.5 2.5 2 2.2
Binding, 1.7 3. 1.5 2.5 3 1.7 .15 1.7 2 2
Body type, . 1.1 2.4 121 2.5 2 1.7 1.5 1.7 1 1.8
Headline type... 1. 2.4 2.5 1.5 2 1.7°1.5 2.3 1 1.8
Photographs b 3 3 3 1. 3 . 1.5 L 3 2.5
Illustrations 1.4 3 . 2.5 2.5 1 2.5 1.5 2.7 3 2.2
Examples 1.hb 2.6 2 2 1 2.5 1.5 3 3 2.1
Art work 1.4 3.2 2.5 3 2 2.5 1.5 2.3 3 2.k
Foreword 1.6 2 2 2 27 s 1.5 2.3 6 2
Table of Contents 1.1 1.8 1 2.5 2 2.3 1.5 2.5 3 2
Index 1.1 2. 2 5 5. 2.3 1.5 2,5 3 2.7
"Author's qualifications 1.3 1.7 1.5 2 1 2.7 1.5 2 6 2.2
Total Average 1.3 2.5 1.8 2.6 o2 2.5 1.5 2.5 2,9 2,2
General Considerations - 0
Part 2 '
Suggested readings . - 1.hb 1.8 4 k4.5 5 3.5..1 ...3.5. 5 3.3..
Glossary - 1.1 L.8 3 3 .5 2,5 1... 2.7 .5 3.1
Laboratory exercises 1.5 1.8 5 2 5 3.3 1 2.7 .2 2.8 .
Oct-of-class exercises 1.4 1.8 L.5 2 5 2.7 1 2.5 2 2.5
Objective tests 2.8 5 5.5 bk 5 4.5 L 3.7..5 .- h.h.,
Essay, other tests 2.7 5 5.5 3.5 5 k.5 3 3.7 4 h.1
Style 1.4 3.2 2.5 2.5 3 3 1 3.7. 2.- .2.4 .
Headline schedule 1.3 2.4 1.5 2 b 3 2 2.7 2 2.3
Projects, problems 1.b 2 bs-2 .5 3.3 1.5 3. 2. 2.7.
Potal Average 1.7 3.1 &4 2.8 4,71 3.4 1.7 3 3.2 3.1
@ —and Average General 1.5 2.7 2.9 2.7 3.3 ‘3.9 1.6 2.7°3 “2.6
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Gathering non-local news: Iloyes-White, 2; Adams-Stratton, 3.2; Enpglish-
Hoeh, 3.2. (Second and third are tied.)

Gathering school news:‘.Moyes—Uhite, 1.9; Gilmore, 2.7; Adamas-Stratton, 2.8.
Writing the news: Iiloyes-White, 1; Adams-Stratton, 1.8; English-Hach, 1.08.

Overall scores for this section were: lioyes-Vhite, 1.5; Adams—Stratton, 2.1;
Gilmore, 2.3; English-llach, 2.4, '

The Persuasion Podiwn

Top scores vere:

Persuasion and propaganda: Iloyes-ithite, 1.8; Adams-Stratton, 2.2; English-Hach,
2-5.

Responsible leadership: Adams-Stratton, 1.3; Moyes-White, 1.3; English-Ilach,
2.k,

Overall scores .for, this section: Illoyes-White, 1.5; Adams~Stratton, 1.6;
English-Hach, 2.4.

The Pleasure Dome

Top scores were:

ilass media and enjoyment: IMoyes~White, 1.06; English-Hach, 2; Adams-Stratton,
2-5 - ) ’

Creativity and enjoyment: Moyes-White, 1.9; Adams-Stratton, 2.9; English-Hach, 3.

Overall scores for this section: ‘!oyes-Vhite, 1.7, Ehglish—Hach,_2.6; Adams-
Stratton, 2.7.

Producing llass lMedia

Top scores vere:

Supporting mass media: lloyes-White, 1.7; Adams-Stratton, 2.0; English-Hach,
2.7. _ .

Printing mass media: Moyes-White, 1.6; Adams-Stratton, 1.8; English~Hach,
2.h4; Arnold-Krieghbaum, 2.k, Co

onprint mediéé lloyes-White, 2.2; Adams-Stratton, 3.5; Adams-Stratton, 4.3;
Hartman, %.3. - (Note weakness of books in this area.) L

Overall scores were: itloyes-White, 1.8; Adams-Stratton, 2.5! English-Hache,
2.7.
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TABLE 40.--The Teenager, Communication, and Society, 1972 (Percentages).
(The lower the score, the better the score)

Textbook Authors

~
8 5
. . s G o -
Considerations 8 5 5 p @
& - v 5 = 8w ©
i £ ©e & ) 1 ) 3 h
0 3 ~ &0 A Q 5 0 e el [\]
5 2989 83§ ¢ 5% &
g 2 EEFE 8 & £ £ & &
PART T - THE TEENAGER, COMMUNICATION AND SOCIETY
The Teenager and Communica-
tion {Topic. 1) .
Role as consumer-citizen 2 4.6 3 1.5 3+ 4 1.5 3.5 3 2.9
Role as producer-source 2 h.2 2.5 1.5 3 L 1.5 3.3 3 2.8
Process of communication 2.1 kL2 3 2 2 3.5 1.5 & L 2.9
Perception through senses 2.9 4.5 3.5: 2 2 4.3 1.5 4.3 L 3.2
Seeing, viewing, reading 2.3 4.4 3.5 1.5 2 3.3 1.5 3.7 3 2.8
Listening, hearing 2.7 4.4 3.5 1.5 3 3.7 1.5 k 3 3
Response - nonverbal 3.3 4.8 3.5 2 2 L 1.5 4.5 4 . 2.8
Response - spoken .2.1 L4,6 3.5 2 3 3.5 1.5 k4.3 L4 3.2
Response - written 2.3 44 3,5 1 2 3.3 1.5 3.5 3 2.1
Cormunication and learning 2.3 L 3 2 3 3.7 1.5 3 3 2.8
Communication and
problem-solving 2.1 L4 3.5 2 3 L 1.5 3.5 3 3
Total Average - 2.4 L43. 3.3 1.7 2.5 3.8 1.5 3.8 3.4 2.9
The Teenager and Mass Media
(Topic 2) ,
Origin, development scope 2.4 4,8 3.5 2,5 2 2.3 1 3.3 5 .3
Print and nonprint 2.3 5 L 2 3 3.3 1 3.7 5 3.3
Open, libertarian ' ' '
societies 2.9 5 3.5 3 3 3.7 2 4.3 5 2.9
Closed,-authoritarian - - : t
societies 3.1 5 L 3 3 L 2 4.3 5 3.7
Transitional, unde~ .
veloped societies 3.6 5 5.5 3 L -4z 2 ¢ b3 5 3k )
Academic societies 35 3 2 b 377177375 U3
Functions 2.3 5 3.5 2 3 2.7 1 35 5 3.1
Policies. 2 kL o35 2553 31 3 5 2
Guidelines 1.7 Wb 3.5%2,5 3~ "2,7 1 3573
Structure 1.9 k6 3 2.5 3 3 1 33 L4 29
Careers 2.3 5° 3 3.5°3 "L,3 1 " 3.5 k- 3.3
Totsal Average 2.4 4.8 3.6 2.6 3.1 3.4 1.3 3.6 4.8 3.2

O
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TABLE 41.-~(Continued)

Textbook Authors

= o
o 3 3
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Considerations © 5 ] S =
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Safeguarding the Consumer
(Topic 3)
Policy guidelines 1.7 3 3 2 3 2.7 1.5 3 L 2.7
Staff training 1.4 3.4 1,5 2 2 2.7 1.5 3 3 1.6
Codes of ethics 2 2.8 2.5 2 3 3 1.5 2.5 3 2.5
Copy editing 1.3 2.2 1.5 1.5 2 2 2 2.5 3 2
Picture editing 1.3 2.2 1.5 1.5 2 2.3 2 2.7 3 2.1
Proof reading. 1.1 3 2 1 2 2.3 2 - 2.7 3 2.1
First amendment 2.9 5.2 4 1.5 3 3.5 1.5 3.7 k4 3.3
Libel 2 5.2 L 2.5 3 3.3 1.5 k.5 5 3.k
Copyright 2.1 5.4 k4,5 3 3 L 1.5 L.5 & 3.6
Invasion of privacy 2.1 5 L5 3 3 3.1 2.5 4.5 5 3.8
Pressure 2.3 4.8 L 2.5 3 3.3 2 h.s 5 3.5
Censorship 1.9 46 L 2.5 3 3 2.5 4.5 5 3.4
Total Average 1.9 3.8 3.1 2.1 2.7 3 1.8 3.5 3.9 2.9
Part I - Grand Average 2.2 h.3 3.3 2.1 2.8 3.4 1.5 3.6 4 3
PART II - THE TRUTH SHOP
The Consumer and News and
Non-News (Topic L)
Reading, viewing, and
listening to news 1.7 4.4 3.5 2 3 3.3 1.5 3.7 2 2.8
Defining news and non- _
news 1.4 2.6 2 1,5 2 2.3 1.5 3.3 2 2.7
Recognizing news, news L
erifaria 1.3 2.6 2.5 1.5 2 1.7 1.5 2.5 2 1.9
Classifyiag the news 1.3 2 2.5 1.5 2 2 1.5 2.7 2. 2.1
Local news 1.4k 3 3 2.5 2 4 1.5 2.7 2 2.5
Nohlccal news 1.9 4 3.5 3 2 4 1.5 3 .3 2.9
‘School news 1.3 2 3. 1.5 2 2 1.5 2.7 2 2
Total Average 1.5 2,9 2.9 1.9 2.1 2.8 1.5 2,9 2.1 2.3
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TABLE 41.-~(Continued)

Textbook Auvthors

Considerations

Adams-Stratton
Arnqld-Krieghbaum
English-Hech

Gilmore
Hartman

Allnut
:Moyes-White

Mulligan~D'Amelo

-Reddick

Gathering Local 1":ws
(Topic 5)
Being present at the event 1
Interviewing - 1
Consulting records - . 1.
1
1
1

v

w W

Conducting serVeys, polls
Verlfylng content
Photographlng neWS'

NN
Wwwww w

LN R e

124
\J\
w
=
=
\-.F

Total Average ' : 1.5 2.8 '2.7 2.11a.

WN MDD P
SRRV

WWWW N W

Gathering Nonlocal News
(Topic 6)".
Press associations -
AP, UPI, etc. ) ) 2.6
Capital correspondents . . 3.3
Foreign correspondents 3.k
3.3
3.3

Ferw
. . :
www:

r
VI,

Syndicates
Networks

FWErFEWwW

wwwww

W

BNV VNV
\U1

-
.
\1

Total Average 3.2 5.3 3.6 3.2 3.8 3.7

V)

W W ww
~N =W

Gather1ngﬁSchool News

- (Topic 7) ’
Admlnlstratlon news 2
Curricular news 1
Co=curricular news 1
Sports news o 1
Commnity news 1
Yearbook copy: h

V0D
HF oD N D

o Total Average ' 2 2.9-3,2 2.L71.8 2.6 1.2

FWMND N WW
v\
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TABLE L41.--(Continued)

Textbook Authors
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Gathering Othexr News
(Topic 8)
Science, health 2 hH6 52 4,5 3 2 3.5 2 L4 Y 3.k
Politics, government 2.7 5. h.5 3 3 3.7 1.5 4 i 3.5
Violence, crime 2.9 5.2 L5 3.5 3 .3 2 L L 3.7
Institutions 2.9 5.2 4.5 3.5 3 4.3 2 Y Y 3.7
Total Average 2.8 5.2 k.5 3.2 3.7 3.9 1.9 4 L 3.6
ertlng the News (TODIC 9)
Print media news
s*tructure 1 2.2 3 1.5 2 2 1 2.5 L 2.1
Nonprint medla news ' .
structure ' 3.1 5 L.s 2 2 b5 1 L 3 3.2
Print media structure 1.3 3.2 3 1.5 2 2.3 1 3 3 2.3
Style . 1.3 .2.8 2.5 1.5 2 2.5 1 2.5 -3 . 2.1
Readability 1.6 2.6 3 2.5 2 3 1 2.7 3 2.b
Total Average 1.7 3.2 3.2 1.8 2 2.9 1 2.9 3.2 3.k
Part II - Grand Average . 2.1 3.7 3.3 2.h -2.3 3.2 1.5 3.2 3.3 2.8
PART IITI -~ THE PERSUASION PODIUM
Persuasion and Propaganda
(Topic 10)
Reeding, viewing, lis-~
tening to persuasion
content 2.4 k4.2 b 2 3. 3.5 1 L L 3.1
Nature of persuasion 2,3 kb 3.5 2 3 3.3 1 Loooh 3.1
Propaganda 2,3 5.7 kL5 2 3 3 1.5 b4 Lo 3.3
Foreign propaganda - 3.7 5.4 k4,5 3 L4 4,5 3.5 L.3 L 4.1
o U.S. propaganda 3.6 5.4 .45 3 L k5 2 bo5. 5 ha
]jR\ﬁjInternaxlonal media 3.9 5.4 L.,5 3,5 L Y7 3.5 L.,5 5 4.3
R glanted news: - 1.9 k.8 4 2,5 3 3.3 1.5 3.7 kL 3.2
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TABLE 41.--(Continued)

Textbook Authors
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Topic 10 ~ Continued
Advertising 1.3 2.6 2 2 3 2.7 1.5 3.5
Public relations 2.2 1.7 3.5 2.5 3 4.3 1 3.7
Total Average 2.6 L.3 2.8 2,5 3.3 3.8 1.8
Responsible Leadership
(Topic 11) .
Editorials 1 1.8 3 1.5 2 2.3 1 2
Columng - 1.1 2.4 3.5 1,5 2 2.7 1 2
Reviews, critical essays 1.6 3.8 3 2.5 2 2.7 1.5 2°
Letters to the editor - 1.4 4,2 4.5 3 3 2.5 1.5 2
Symposiums - pro and con 1.7 4.4 4.5 3 3 3.5 1.5 Y
Other contributions 1.7 4 L5 3 3 3.7 1.5 L
Tatal Average o 1.3 3.4 3.8 2,4 2.5 2,9 1.3
Part III - Grand Average 1.6 3.8 3.3 2.4 2.9 3.3 1.5

PART IV ~ THE PLEASURE DOME

Mass-Media and Enjoyment

{Topic 12)
Reading, viewing,
listening 3 hh 4 2.5 3 3.3 2
Play theory 3.3 5 hos 3 3 h,5 2
How articles . 2.3 3.2 L 2 3 3 1.5
Who articles 2 3.2 3.5 2 3 2.7 1.5
When articles 2.3 3.2 3.5 2 3 3 1.5
Why articles 2,1 3.2 3.5 2 3 2.5 1.5
WVhere articles 2.3 3.2 3.5 2 3 3 1.5
3.8 2.2 3 3.1 1.6

[J{ﬁ:rofal Average 2.5 3.6
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TABRE 41.--(Continued)

Textbook Authors
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Creativity and IEnjoyment
{Topic 13) '
Art, comics, cartoons 2 4,8 3.5 3 .3 3.5 2 3.3 3 3.1
~ Humor 2.3 bk 4 3 3 3.3 2 33 2 3
Fiction 3.3 5.2 4.5 3 ) 4.3 2 3.2 3 3.6
Essays , 3 5.2 L.5 3 L 4.3 2 3.5 3 3.6
Poetry 3.3 5.2 5 3 Y 4.3 2 3.5 L4 3.8
Drama | 3.1 5 5.5 3 4 4 2 3.5 L 3.8
Nonprint media 3 5.2 5 3 b L 1.5 4.3 5 . 3.9
Total Average 2.9 5 L6 3 3.7 4 1.9 :3.6 3.4 3.5
Part IV - Grand Averag: 2.7 4.3 k.2 2.6 3.3 3.5 1.7 3.3 3 3.1
PART V - PRODUCING MASS MEDIA
Supporting Mass Medig .
(Topic 1L) ' :
Costs of production 1.9 2.8 3 3 L 2.5 2 3.7 b 3
Support from public ' . . S . oL
enterprise 2.4 4 3 .3 Y 3.7 2 3.5 4 3.5
. Support from nonpublic - T L
enterprise | 2,4°'3.6 5 .3 b 3.7 2 3.3 4 3.4
Support from schocl ) P -
enterprise 2.4 3.8 '3 2.5 4 3.7 1.5 3 4 3,2
Revenue from sale of . ' o . ‘ ‘-.J'
‘copies - 7 1.8k 2. 25 4 2.3 1,5 2,7 4 2.8
Revenue from sale of :
advertising = " 1.6 3.4 2.5 2.5 4% 2.3 1.5 2.7 4 2.7
Revenue from other: o T ' o ”
‘sources - e 2.3 4,2 3 2,5 4% 2.5 2 3,34 3.1
Responsible financing, - o o T -
accounting 1.7 b 2.5 2.5 4 2 1.5 3 L 2.8

O ( 8 -
JERJKZ Total Averages 2 3.7 3 2.7 & 2.> 1.7 3.1 &
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TABLE k1, --(Continued)

Textbook Authors
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Printing Mass Media
(Topic 15)
Symbols, signals 1.7 3.4 2,5 3 L 2.7 2 2.7 3 2.8
Art : 1.9 L,2 2.5 3 3 2.1 2 3.3 3 2.8
Writing 1.7 2.8 3 -2 2 2.7 1.5 2.5 2 2,2
Photography - 1.3 3 2 2.5 2 3.3 1.5 3.3 2 2.3
Headlines 1.4 2.4 2 1.5 3 2.7 1.5 3.3 2 2.2
Makeup 1.3 2.4 1 1.5 3 2.7 1.5 3.3 2 2.1
Printing - duplicated 1.9 5.2 2.5 3 Y 2.3 1.5 3 3 2.3
Printing ~ relief 2.4 5.2 3 2.5 4 2.3 1.5 2.3 L 3
Printing - offset 2.3 5.2 3 2.5 k 2.5 1.5 3.3 k 3.1
Printing - specifications,
contracts 1.9 L.b 3 2.5 L 2.7 1.5 3.7 L 3.1
Total Average 1.8 3.8 2.4 2.k 3.3 2,7 1.6 3.1 3.9 2.7
Nonprint Media (Topic 16)
Photography 1.7 L 2 3 3.3 1.5 3.7 bk 3
Telegraph h.3 5.4 5.5 3.5 6 3.7 2.5 k4,5 L 3.7
Cable 4.3 5.4 5.5 L 6 h 2.5 4.5 5 4.6
Telephone h.1 5.4 5.5 4 5 i 2.5 k.5 5 L.k
Motion pictures 3.9 5.4 5.5 3.5 6 3.7 2.5 L.,5 5 3.8
Wireless, radio 3.4 5.4 5.5 L 6 3.5 2,5 L.5 5 L.oh
Records, tapes L.k 54 5,5 Ls 5 hos 2 L5 L 4k
Television L 5.L 5.5 3.5 6 3.5 1.5 L.5 5 L1
Performing arts 4.3 5.4 5.5 3.5 5 4,3 2 L.s 5 Lok
Total Average 3.8 5.2 5.1 3.1 5.4 3,8 2,2 LL 4,7 L4022
Part V - Grand Average 2.5 k.2 3.5 2.7 k.2 3.1 1.8 3.5

309 . 303
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CONCLUSIONS

If teachers accept this plan for textbook analysis, they will take cognizance of
the purposes and content of mass media courses as well as those which are general
or production journalism ccurses.- At the same time they may put more or less
~aphinsis on the topics listed. They also may wish to introduce additional topics
w1 subtopics. ‘

Granted the limitations of this inquiry, it appears that three textbooks emerge
as most nearly meeting present requirements. They are those by Moyes-White,
Adanms-Stratton, and English-Hach. These three sets of authors dominated the top
scores in most of the topics and subtopics. Hence, any of thesc may be satis-
factory in many high schools, but others not making these scores may fit needs

in many schools. Unfortunately the Miller and the Post-Snodgrass textbooks could
not be evaluated.

Granted these limitations -- and others that may emerge -- it appears that - e
textbooks currently appear to have almost equal merit. Certainly with a lim:ted
nugber of judges it woulc 2@ unfair to put too much emphasis on differences of
one-fifth or one-tenth of one percent. At the same time these differences may
be noted by those selecting textbor'™

It is probable that the three sets of authors ~- Moyes-White, Adams-Stratton,
and English-Hach have produced textbooks particularly satisfactory for general
and production journalism classes. Perhaps none is wholly satisfactory for a
consumer course in mass media. Hence, it may be too much to expect that any
textbook authors can meet completely the needs for both teenage consumers and
teenage Jjournalists.

Tentative as these findings are, they may benefit authors and publishers as well
as teachers and librarians. They also may be useful in developing more effective
means for textbook analysis in journalism and mass media courses for teenagers.
To be sure, textbooks are not invariably indispensable, yet many teachers will
find that textbooks of quality are a significant resource.

Then, too, it also should be suggested that although some of the textbooks did
not rank with the first three «- according to the textbook snalysts ~-- all of
them are recognized ac worthwhile. In some instances they may provide exactly
what many teachers want in their courses. Authors and publishers of these as
well as the other books may review this study before they revise their texibooks.

Particular credit is due to the textbook analysts who so generously gave their
time to this worthy inquiry. Their professional service to high school journalism
is appreciated deeply. They are not identified herein, for they are not to

blame for any limitations in the study. Moreover, this is an impersonal study

in wvhich individual preferences are blended in the consensus presented.
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